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CHAPTER I 
HISTORY AND DE~3LOP~~NT OF THE PROBLEM 
A. INTRODUCTION 
Since the time of ancient Greece, when Thales of 
Nliletus (640-546 B.C.) said, "Know thyselfn, Western man has 
manifested a concern with the problem of defining his identity. 
Throughout history, the search for an answer to the question 
"Who am I?" has been the motivating force behind the creation 
of great philosophical works from Augustine (1942) to 
Kierkegaard (1941) and of great literary works from Sophocles 
(1941) to O'Neill (1956). Today, concern with the problem has 
reached almost obsessional proportions, as is reflected in the 
rapidly accelerating proliferation of material concerning 
identity in philosophy (for example, Buber, 1937; Sartre, 
1956), in literature (Stern, 1935; Condon, 1954; Gelfant, 
1961; Sypher, 1962), and in the social sciences (Erikson, 
1951, 1954, 1956; Foote and Cottrell, 1955; Lynd, 1958; 
vfueelis, 1958; Stein, Vidich, and \i.hite, 1960). 
One basis for the quickened tempo of concern with 
personal identity which has been postulated is the growth of 
larger organizational power structures, with their consequent 
devaluation of the role of any individual within them (Fromm, 
1941, 1955; Bell, 1956). Thus, Hacker (1962, p. 70) has said: 
Employment with a well-known organization has the 
added attraction of giving a sense of identity to young 
people who have few roots in society and not much confi-
dence in themselves. This was not needed in an earlier 
day, when a college graduate had only to say, 'I am John 
Johnson' to draw immediate recognition and respect 
from the townspeople back in Johnson City. Now the 
question asked in the impersonal metropolitan world 
is not ' ~Nho are you?' but 'Who are you with?'. If 
the reply can be 'I am with I .B. M.' --or General 
Electric or duPont or U. S. Steel -- a person gains 
a prestige that he would not otherwise have. The 
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situation prevails whether the identification is with 
Cornell University, Time magazine or V~ssachusetts 
General Hospital. 
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Another suggested basis, in large degree related to the first, 
is the apparent shift in the American ethos from the rugged 
individualism of the frontier, where "If you can see your 
neighbor's chimney, it is time to move on" was the watchword 
(Erikson, 1950, p. 252), to a conformist orientation (Riesman, 
Glazer, and Denney, 1950), often associated with occupational 
(Whyte, 1956) and/or social (Gordon, Gordon, and Gunther, 1960) 
pressures in that direction. 
Beyond suggesting the bases for the heightened con-
temporary concern with identity, the forces noted above 
indicate something essential to the concept itself. For, 
to the extent to which these new forces are operating 
within our society, there must also be a shift in the factors 
involved in identity-formation itself. Recognition of the 
major relevance of the cultural context to the process of 
identity-formation is a contribution of Erik H. Erikson 
(1950 and all following), whose formulations will be 
investigated in this study. 
This dissertation is designed to investigate the 
relationship during adolescence between the development of 
a sense of identity and the individual's perception of how 
well he has fitted himself into an anticipated occuptional 
role. It will further investigate the relationship of these 
two phenomena to the general process of enculturation, i.e., 
the acquisition of one's own culture. All these relationships 
were suggested by Erikson (1950), and predictions about them 
deriving directly from his writings will be developed and 
tested. In the remainder of this chapter, the background of 
the major variables, their proposed interrelat i onships, .and 
the specific predictions derived from them for testing will be 
presented. Chapter II will be concerned with the methods and 
procedure for testing these predictions. 
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B. BACKGROUND OF THE VARIABLES 
l. Sense of identity 
a. Theoretical background 
The term "sense of identity" is taken directly from 
the writing of Erikson (1950), wherein it is defined in terms 
of an individual's perception of the degree of congruence 
between his self-image and the view of himself he sees others 
as holding. Hov1ever, the import of this concept cannot be 
understood without prior reference to Erikson's more general 
concept of "identity". "Identity", in turn, must largely be 
defined through its relationship to the "self-concept". An 
explanation of this must begin with the distinction between 
the basic struct ural personality constructs underlying these 
two concepts, viz. "ego" and "self" respectively. 
Self vs. ego. 
Lynd (1958) has said, "The terms self and ego slide 
around like the shiny balls under glass in a child's puzzle, 
which no matter how the board is tilted refuse to stay lodged 
in any particular hollo~Ts. n (p. 167) She then proceeded, in 
reviewing the use of the two concepts by various psychologists, 
to show how for some, the self included the ego; for others, 
the ego was more comprehensive than the self; and for still 
others, the terms were used interchangeably. This approach 
must necessarily end in the rather sterile, apparently hope-
less conundrum she concluded exists. 
The issue may be clarified somewhat by considering 
the tradition in which each of these terms arose. "Selftt 
arose largely in the sociological tradition, through the 
writings of such men as l~ead and Cooley. I~ead (1934) spoke 
of self as a "process" which "reflects in its organized 
structure a different aspect or perspective of this whole 
social behavior pattern from that which is reflected in 
the organized structure of any other individual self within 
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that process.n {p. 201; italics mine) Thus, the self is 
inferred from the total behavioral pattern of the individual. 
This view has found recent expression in Goffman's work 
(1959), where the self is conceptualized as a theatrical 
production, deriving meaning for its audience (often in-
cluding its actor) from its actions before the scene of 
its context. He stated: 
In our society the character one performs and 
one's self are somewhat equated, and this self-
as-character is usually seen as something housed 
within the body of its possessor, especially the 
upper parts thereof, being a nodule, somehow, in 
the psychobiology of personality. (p. 252) 
This general approach to the self has been summarized by 
Edel (1946), who stated: 
The particular self is the totality of the 
activities and qualities associated in the career 
of that particular body, seen in the perspective 
of their special organization. The unity of that 
self ••• is the pattern discoverable in those 
activities, their dynamic organization. 
A not dissimilar (albeit more inner-directed) definition 
was adopted by Rogers (1951), who conceptualized the self 
as nan organized, fluid, but consistent conceptual pattern 
of perceptions of characteristics and relationships of the 
'I' or the 'me', together with values attached to these 
conceptsn. (p. 498} 
From the definitions of nself" presented here, it may 
be seen that the term has both alternatively and simultane-
ously been used to refer both to a process and to the content 
involved in that process. While this double usage of the term 
may not have presented problems in its applications in a soci-
ological frame of reference, it does create serious confusion 
when the term is employed in the conceptualization of person-
ality. This becomes most evident in the attempts, presented 
below, to relate this term to that of "ego". Thus, the spe-
cific confusion which Lynd bemoaned appears to stem directly 
from this lack of clarification in the definition of "self". 
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The concept of the ego, however, arose and developed 
purely in the tradition of psychology. Freud (1933), who 
first propounded the concept, stated "One can hardly go 
wrong in regarding the ego as that part of the id which has 
been modified by its proximity to the external world and the 
influence that the latter has had on it." (p. 106) In 
Freud's formulation, the ego performs an integrative function, 
serving to execute the best possible synthesis among id 
demands, super-ego prohibitions and external reality. In 
doing this, the ego acts to keep need-tensions in check 
until, through its cognitive and intellectual functions, 
it develops an appropriate, effective manner for their 
discharge. However, despite its evolution into a structurally 
distinct institution with its own modus operandi ("secondary 
process"), Freud held that the ego remained dependent on the 
id and the superego for its dynamic energy. 
Over time, the relative strength and independence of 
the ego has grown in analytic theorizing. Anna Freud (1946) 
spoke of "the two neighbouring powers-- ego and id ••• " 
(p. 6) She saw the ego as having "its own energies" (p. 6) 
and as capable of counterattacking and invading the territory 
of the id in order to secure its own boundaries. Hartmann 
{1950; 1951) extended the role of the ego beyond that of 
merely being an opponent of the id to include certain 
"autonomous functions." He disagreed with Freud's concept 
of the ego as an outgrowth of the id; and in stressing the 
ego's independence, he suggested that even in its development, 
"the ego and the id have developed, as · products of differentia-
tion, out of the matrix of animal instinct". (p. 79) The 
thrust of his argument is, "Regardless of whether its energic 
aspect be wholly or only partly traceable to the instinctual 
drives, we assume that once it is formed it disposes of 
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independent psychic energy, which i s just to restate in 
other terms the character of the ego a s a separate psychic 
system." (p. 87) This view was reflected and amplified by 
Rapaport (1951 a) who proposed the concept of "relative ego 
autonomy," i.e., the relative independence of the ego from 
outer reality and from the id. Given the view that the ego 
forms an individuated, autonomous system, the quest·ion arises 
as to what functions this system performs. Reviewing the 
literature, Hartmann (1950) suggested the adaptive, synthetic, 
integrating, and organizing functions. "The group of tendencies 
which comprises strivings for what is 'useful', egoism, self-
assertion, etc., it seems reasonable to attribute to the 
system ego." (p. 90) Thus, post-Freudian analytic theory 
has assigned to the ego both an independent, "conflict-free" 
aspect of development and self-contained, independent sources 
of energy. Consequently, the ego now is seen to have the 
capacity to initiate assertive, adaptive, and synthetic 
activities rather than merely to perform a mediating function. 
Given this background, an attempt may be made to point 
out certain factors differentiating the two concepts from each 
other. Toward this end, Hartmann (1950) has offered the dis-
tinction that the self is "one's own personu as opposed to an 
external object, while the ego is a psychic system within 
the personality. However, while this usage is adequate for 
his purpose of considering the flow of libido, it obfuscates 
any possible operational definition of the self. For as 
Spiegel (1959) has noted, urt is i mpossible to attain consistency 
in the use of the term self if we use it to designate the total 
mind and at the same time to denote only certain narcissistic 
representations within that mind." (p. 87) Therefore, Spiegel 
took the self a s less than, but included within, the total per-
son. Taken in this more limited sense (as the patterning of 
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behaviors by which the individual is known to himself and, 
by some theories, to others as well), it becomes evident that 
the individual's self may alter; for as the individual's 
behavior and context change, so necessarily must his self. 
This view of the self as the patterning of behavior is 
perhaps demonstrated most clearly in the old Irish phraseology, 
"Himself went out ••• "or "Himself says ···" "Himself" is 
always the subject of an active verb, and as such, when used 
over a series of actions, denotes the binding principle 
behind these actions, the actor. However, the dancer cannot 
be parted from the dance, and as the actions change, their 
binding pattern, the self, must also be seen as changed. 
The same conclusion may also be drawn from Lowe's (1961) 
classification of views of the self into (l) the knowing self 
of structural psychology, (2) the self as motivator, {3) the 
humanistic, semireligious conception of the self as experiencer, 
{4) the self as organizer, {5) the self as pacifier, and (6) the 
self as the subjective voice of the culture. The one thing 
which all these views have in common is that the self is a con-
temporaneously active phenomenon. Therefore, tied as it is to 
one's activities at a given time, it must be susceptible to 
change as those activities change over time. 
The ego, however, is a permanent, developing . factor 
within the personality. While it is no more coterminous with 
the whole person than is his arm, leg, or head, it is conceptually 
just as permanent. Thus, because of its longitudinal existence 
as an organizing principle, the ego cannot be either totally 
delineated from current behavior nor suddenly and radically 
altered, as can the self. The self of a child of two is not 
the same as his self in adulthood, but his ego, albeit con-
siderably more developed, will be the same ego throughout. As 
Erikson (1959) has said, "The ego, then, as a central organizing 
agency, is during the course of life faced with a changing 
self which, in turn, demands to be synthesized with aban-
doned and anticipated selves." (p. 149) 
Self-concept vs. Identity 
Having thus looked at the relationship between the 
self and the ego, one may go on to consider that between 
self-concept and identity. Recently, the self-concept and 
the approaches to its measurement have come in for some 
close scrutiny (Lowe, 1961; Strong and Feder, 1961; Wylie, 
1961). Wylie {1961) has summed up the current status of 
the field: 
The empirical researches on constructs concerning 
the self cannot be classified according to theoret-
ically relevant categories because the theories are 
vague, incomplete, and overlapping; and because no 
one theory has received extensive, empirical explora-
tion •••• In short, the total accumulation of sub-
stantive findings is disappointing, especially in 
proportion to the great amount of effort which 
obviously has been expended. (p. 317) 
Wylie divided the studies of the self-concept into those 
involving phenomenological (i.e., consciously held, 
reportable) constructs and those involving nonphenom-
enological (i.e., unconscious, inferred) constructs. For 
both, she felt, the subjective nature of the data hindered 
scientific objectivity. Lowe (1961) also concluded, "It 
is as an artifact that the self-concept finds meaning." 
(p. 334) However, others apparently fe el that sufficiently 
consensually validated, operationally defined approaches 
may be derived to make the construct useful, as in Strong 
and Feder's (1961} plan to factor analyse a number of the 
self-concept measures currently in use. 
However, for present purposes, the significant point 
to be drawn from Wylie's classification is that all concep-
tions of the self-concept, whether phenomenological or non-
phenomenological, involve a contemporaneous, changeable phe-
nomenon. The same conclusion can likewise be reached from 
another approach to the self-concept published in the same 
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year, that of Strong and Feder (1961). ~~ereas vylie classified 
the studies of the self-concept reported in the literature in 
terms of the approach to the concept, Strong and Feder 
classified the technigues used to assess the self-concept 
which were employed in reported studies. These techniques 
were Q-sorts, Likert- type rating scales, free response methods, 
and check lists. All these, it may be noted, measure the 
current view of the self and do not make any concerted attempt 
to measure phenomena which explicitly or implicitly require a 
continuity over time. Thus, the prototype measurement attempt 
in this area by Raimy (1948) was concerned with changes in the 
self-concept during therapy, thereby indicating that the self-
concept was at least potentially capable of undergoing radical 
alteration during even the relatively short time between his 
pre and post measures. Therefore, no matter how it is con-
ceptualized or measured, the self-concept involves a phenomenon 
which is limited by time and by situation and is consequently 
susceptible to radical change or even total revision. Carrying 
this even further, Akaret {1959), working with four dimensions 
of the self-concept (academic values, interpersonal relations, 
sexual adjustment, and emotional adjustment) which he found 
failed to intercorrelate significantly, concluded, "The 
individual's self-concept does n9t seem to be a unified 
gestalt but rather consists of characteristics or dimensions 
which he values differentially." {p. 201) 
At this point it must be recalled that the self has 
been conceived of as a changeable phenomenon, dependent upon 
current actions and contexts for its current structure. As the 
self-concept is nothing more than the subjective representation 
(whether conscious or unconscious) of the self, it can have no 
greater permanence than the self. Thus, the changeable, time-
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bound nature of the self-concept and of all measures of it is 
a necessary consequence of the fact that the basic structure 
it reflects, the self, is changeable and time-bound. 
The concept of "identity", although not the term, has been 
present in the psychological literature for a long time. In 1911, 
Claparede used the term "moiite", translated by Rapaport (1951 b) 
as "me-ness". Claparede stated, "The propensity of states of 
consciousness to cluster around a ~ which persists and remains 
the same in the course of time, is a postulate of psychology, 
as space is a postulate of geometry." (p. 67) 
It remained for Erikson (1950 and all following) to coin 
the term "ego identity", which he ~ater shortened to "identity", 
and to expand upon its meaning. In his s·chema of personality 
development, the problem of identity-formation was specifically 
associated with the period of adolescence. Thus, in Childhood 
and Society (1950), the work in which he first presented his 
schema; he wrote: 
The integration now ~at adolescence_! taking place in 
the form of ego identity is more than the sum of the 
childhood identifications. It is the accrued experience 
of the ego's ability to integrate these identifications 
with the vicissitudes of the libido, with the aptitudes 
developed out of endowment, and with the opportunities 
offered in social roles. (p. 22$) 
Again, in 1956, he stated, "Ego identity ••• would test, select, 
and integrate the self-representations derived from the 
psychosocial crises of childhood." (p. 104) Amplifying on 
his original use of the term, Erikson (1954) stated* : 
*It is of interest that this paper, first delivered in Germany 
in 1951, is entitled "On the sense of inner identity." (Italics 
mine.) In his English translation of t his paper, the full term 
"ego identity" {regularly used in Childhood and Society, 1950) 
is used only once, followed by the words used in the original 
German presentation, "inneren Identitat 11 (p. 35$). It should 
be noted that the latter term conforms to the title of the 
paper and was used instead of "ich Identitat", which would have 
been the exact translation for "ego identity." Erikson's usage 
here may well represent an early clue to the trend of his think-
ing about the use of the modifier "ego" to the term "identity", 
as will be discussed below. 
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The word identity used here has the advantage that 
it can describe a double relationship: one can be 
identical with oneself and yet at the same time 
identical with something else. This seems to me to 
express the essence of the ego gain which youth must 
accomplish: namely, a need to create a continuity and 
a sameness out of (1) what he was as a child and is 
becoming in the present, and (2) what he himself 
conceives himself to be and what the community sees 
in him and expects from him. The sense of identity 
thus created is superordinated to the single identifica-
tions with significant individuals and ideal images of 
the past; it includes them but it makes something new 
out of them. (p. J5$) . 
From these quotations, it would appear that Erikson 
has included three elements of personality within the term 
"identity". One of these is integration, the creation of a 
"superordinated" identity. Another is stability, the 
"continuity" and "sameness" over time, from childhood into 
the present. The third element is recognizability, both to 
himself and to others. As to the second of these, which 
Erikson made least explicit, ~ihite (1952) stated: 
There are many vicissitudes in the development of ego 
identity, but the overall trend is toward an increase 
of stability. When one takes a long enough span of time, 
continuing well into adulthood ••• , ego identity can be 
seen to become not only more sharp and clear but also 
more consistent and free from transient influence. It 
becomes increasingly determined by accumulated personal 
experience. In this way it progressively gains autonomy 
from the daily impact of social judgments and experiences 
of success and failure. (p. JJJ} 
Having seen the elements which he included within 
"identity", it is easy to see why Erikson, following upon 
Hartmann's proposal of expanded, autonomous ego functions 
(See discussion of ego, above.), chose to modify the term 
by the word "ego". The very functions vlhich Erikson in-
cluded within his concept were among those Hartmann had 
attributed to the system ego. Thus, Rapaport (Erikson, 1959) 
noted that Erikson's "theory particularizes Hartmann's theory 
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of reality relations, in that it deals with the ego aspect 
and the social aspect of object relations." (p. 15) However 
in reconsidering the term "ego identity" in a later paper, 
Erikson (1956) noted that in addition to what he had previously 
defined as ego identity, 
what could ••• be called the self-identity emerges 
from all those experiences in which a sense of temporary 
self-diffusion was successfully contained by a renewed 
and ever more realistic self-definition and social 
recognition. Identity formation thus can be said to 
have ,a self-aspect, and ru1 ego as'j)e'Ct.-rp.-ron--
Hence, he concluded: 
Until the matter of ego vs. self is sufficiently 
defined to permit a terminological decision, I shall 
use the bare term identity in order to suggest a social 
function of the ego which results, in adolescence, in 
a relative psychosocial equilibrium essential to the 
tasks of young adulthood. {p. 105) 
Thus, while he has eliminated the modifying term "ego", the 
concept of "identity" may still be taken to subsume the same 
three elements of integration, stability, and recognizability. 
Now, however, the concept is cleared of the potential charge 
that by including the word "ego" it foreclosed the consideration 
of the integration, stability, and recognizability of the self 
as object. Throughout this study, Erikson's later terminology, 
i.e., "the bare term identity," will be used. 
It may be noted that since Erikson's formulation of 
the concept, other writers have utilized the term in different 
ways. Wheelis's (1958) definition in many ways approached 
Erikson's in its constituent elements: 
Identity is a coherent sense of self. It depends upon 
the awareness that one's endeavors and one's life make 
sense, that they are meaningful in the context in which 
life is lived. It depends also upon stable values, and 
upon the conviction that one's actions and values are 
harmoniously related. It is a sense of wholeness, of 
integration, of knowing what is right and what is wrong 
and of being able to choose. (p. 19) 
Allport (1955, pp. 43-44) spoke of "self identity" 
stating , "Today I remember some of my thoughts of yesterday; 
and tomorrow I shall remember some of my thoughts of yester-
day and today; and I am subjectively certain that they are the 
thoughts of the same person." In his use of the term, Allport 
extended its age-range of applicability downward from 
adolescence, stating: 
Until the age of four or five we have good reason to 
believe that as perceived by the child personal identity 
is unstable. Beginning at about this age, however, it 
becomes the surest attest a human being has of his own 
existence. 
At the opposite end, Strauss (1959) has criticized Erikson for 
failing to extend the concept beyond the "immediate passage 
into adult life," (p. 89) and has proposed the concept of 
"transformations of identity" for use in considering changes 
during adulthood." 
Friedenberg (1959), emphasizing the element of 
recognizability, spoke of identity i n terms of thinking well 
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of oneself because of one's competences, i.e., being able to 
evaluate oneself on specific, realistic grounds. "The signifi-
cance of competence in developing a stable identity is that it 
makes the self-concept specific." (p. 217) Hence, by his 
approach, identity may be thought of in terms of being able to 
assess realistically one's competences. It may be noted that 
somewhat earlier Foote and Cottrell (1955) attempted to spell 
out the specific elements of interpersonal competence which are 
involved in identity-formation, viz., intelligence, empathy, 
judgment, health, autonomy, and creativity. 
*Lynd (1958) apparently disagreed with Straus s 's criticism, 
stating, "Some statements of Erikson ' s might lead one to think 
that he regarded these stages of development as completed at 
adolescence. Elsewhere, however, he makes it clear that he 
regards the development of identity as something that continues, 
at least for s ome persons, throughout life." (Ftnte., p. 206) 
While later writers may have s ought to extend the 
appl icability of the concept or to place emphasis on one or 
another of its constituent elements, no one has denied the 
appropriateness of the constellation of elements originally 
formulated by Erikson. Therefore, the se appear to remain 
integration, stability, and recognizability. 
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As to the relationship between self-concept and identity, 
Rubins (1961) has suggested: 
I would postulate that the formation of a self-concept 
is a process distinct from identity-formation; that the 
individual's self-concept is different from yet entering 
into self-identity •••• The self-concept may change in 
varying degrees throughout life, because of changing 
patterns of growth or identifications with changing 
external circumstances or movements of neurotic develop-
ment. Particular aspects or parts of the self-concept 
may be changed, given up, or replaced. By contrast, 
identity includes all that has gone on before, all 
experiences and personal attributes since birth, whether 
unconscious or conscious, even though some may have been 
rejected or eliminated on a conscious level. It is 
because of this that identity becomes more com~lex and 
formed with chronological growth. (pp. 135-137) 
Cartwright (1957) in discussing the development of self-
consistency during psychotherapy, similarly concluded, "Most 
often as therapy draws to a conclusion, the client seems to 
find a more stable concept of self. He no longer seems 
troubled by the question of his identity." (p. 15) Given 
the relationship between ego and self stated at the end of 
the last section, it becomes clear t hat "identity", as defined 
by Erikson, is the result of ego processes. It is the end-
product of the ego's search for permanence and meaning, 
extracted from the individual's series of changing self-concepts. 
The sense of identity. 
Having an idea of what Erikson meant by "identity", 
one may turn to his specific term "sense of identity'' which is 
under cons ideration in thi s study. The most facile explanation 
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of the term is, by definition, that it is the individual's 
subjective representation of the state of his identity. How-
ever, Erikson's (1950) presentation of the term implies more 
than that. "The .sense of ••• identity, then, is the accrued 
confidence that the inner sameness and continuity are matched 
••• by the sameness and continuity of one's meaning for others 
(p. 228) This appears to mean that the sense of identity 
grows through the summation of the instances in which the 
individual perceives congruities between his self-image and 
the image he sees others as having of him. Thus, the more 
his current self-concept is confirmed (or altered so that it 
can be confirmed) by the image of himself which he perceives 
others as having, the more reinforced his sense of identity 
will become. For this reason, Erikson (1950) concluded that 
" 
adolescents, for whom identity formation is the central life 
issue, are "primarily concerned with what they appear to be in 
the eyes of others as compared with what they feel they are ···" 
(p. 228) 
Thus, the concept of "sense of identity" is of signifi-
cance in suggesting that the process of identity-formation is 
primarily an interpersonal one. The most obvious psychoanalytic 
precursor of Erikson in suggesting the importance of inter-
personal relations in personality formation is Sullivan (1947, 
1953). However, Erikson never specifically mentions him in 
this context. This may either have been because of the self-
evident nature of Sullivan's contribution to this line of 
thought or because Erikson arrived at this conclusion through 
another approach. That the latter may be the case is entirely 
possible, for, it may be recalled, Erikson postul ated that 
identity develops from elements provided by past, present, and 
anticipated self-concepts. Turning back to the concept of 
"self", G. H. Mead (1934) said, "The self ••• is essentially 
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a social structure, and it arises in social experience •••• 
L-Ilt is impossible to conceive of a self arising outside of 
social experience." (p. 140) Therefore, reasoning back, if the 
self is the product of interpersonal (social) experience, so 
must be its subjective manifestation, the self-concept. As 
identity derives from elements provided by self-concepts, it 
must ultimately depend on an interpersonal process for its 
formation. Thus, even without Sullivan's contribution, Erikson 
could have reached the same conclusion. 
In his writings, Erikson appears to mix the terms 
"identity" and "sense of identity" in an almost random fashion. 
This could only be meaningful if, as has been suggested here, 
the latter term suggests the process by which identity is 
achieved. As such, the "sense of identity" must, to at least 
some extent, be a subjectively reportable measure of the degree 
to which integration, stability, and self-recognizability have 
been attained. 
b. Past research. 
Despite Erikson's (1950) conclusion that "the study of 
identity, then, becomes as strategic in our time as the study 
of sexuality was in Freud's time," relatively few empirical 
studies employing the concept have appeared. Bronson (1957, 
1959) investigated the interrelationship among four elements 
of "identity diffusion" (i.e., Erikson's term for an unstructured, 
weak identity) in late adolescents. From structured interviews, 
he obtained ratings of continuity of the self-concept from 
past to present time and of degree of tension or anxiety. 
Using a modified semantic differential technique, he obtained 
a measure of certainty of self-conception from the degree of 
discrepancy between the individual's scoring of the instrument 
for "my characteristic self" and his most similar scoring 
pattern to it among fourteen concepts "chosen to survey the 
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major types of interpersonal behaviors". This index was 
based on the theory that "individuals in a state of identity 
diffusion should be uncertain in identifying themselves 
closely with any dominant interpersonal pattern . " (1959 , 
p. 415) From a retest on the "my characteristic self" 
concept four weeks later he obtained a measure of the 
stability of the self-concept over time. He found all 
intercorrelations among the four measures to be s ignificant 
and thus concluded (1959) : 
Ss who would be cons idered low on identity diffusion 
impressed interview raters as having a stable sense of 
self rooted in previous history, and as being relatively 
free from anxiety . On semantic differential measures 
they were relatively certain about dominant personal 
characteristics, and showed temporal stability in their 
feelings about self . The opposite characteristics would 
describe Ss high on identity diffusion . Results lend 
support to the concept of identity diffusion as a 
significant variable descriptive of variations among 
persons of this age group . (p . 417} 
Block (1961) concerned himself with a dimension of 
(ego) identity which he called "role variability." Having 
the subject describe his behavior when faced with eight 
different interpersonal situations by ranking the same list 
of twenty self- descriptive attitudinal adjectives for each 
of the eight situations, a measure of interpersonal consistency 
was obtained by comparing the eight rankings . This was taken 
as a me asure of the subject's perception of his own "inner 
sameness and continuity , " which derived from Erikson's {1950} 
definition, quoted above. Block predicted that those subjects 
(college students) with extremely diffuse and with extremely 
rigid patterns of "role variability" would show greater evidence 
of personality maladjustment, as measured by the Pn ("suscepti-
bility to anxiety") scale of the California Psychological 
Inventory, than would the modal subjects . The prediction was 
confirmed as to the extremely diffuse group but not as to the 
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extremely rigid group. 
Studies on Chinese Communist "brainvvashing" of United 
States prisoners which employed Erikson's concept of identity 
as a parameter (Lifton, 1961; Schein, 1961) generally indicated 
that those individuals with stronger identities were less 
susceptible to influence. However, in both these studies 
the assessment of the subjects' identity was obtained from 
the clinical impression of the experimenter rather than from 
an objective instrument (Lifton, 1962; Schein, 1962). 
Thus, those few empirical studies that have been done 
to date have generally sought to measure "identity" per se 
rather than "sense of identity". It may be noted that even 
Block, although basing his measure of "role variability" 
directly on Erikson's definition of "sense of identity"* 
merely stated that he was investigating "one aspect of ego 
identity" and never made this distinction. 
2. Occupational fit. 
Throughout his explanation of the meaning of "sense of 
identity", Erikson (1950) intimately associated the development 
of that phenomenon with the process of choo3ing an occupation. 
The growing and developing youths, faced with this 
physiological revolution within them [.adolescenci7, are 
now primarily concerned with what they appear to be in 
the eyes of others as compared with what they feel they 
are, and with the question of how to connect the roles 
and skills cultivated earlier with the occupational 
prototypes of the day •••• The sense of ego identity, 
then, is the accrued confidence that the inner sameness 
and continuity are matched by the sameness and continuity 
of one's meaning for others, as evidenced in the tangible 
promise of a 'career'. {pp. 227-229) 
Thus, according to Erikson, the process of fitting "the roles 
*In giving the theory underlying this parameter, Block (1961, 
p. 392) specifically quoted from Erikson's sentence {also 
quoted elsewhere on this page) which begins, "The sense of 
ego identity, then, is ••• n (1950, p. 228) 
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and skills cultivated earlier" to an appropriate "occupational 
prototype of the day" is related to the process of identity-
formation. As Erikson's formulation has been interpreted 
here, it would appear that the attainment of "occupational 
fit" is a specific instance, albeit a major contributor, in 
the process of identity-formation. Identity, as may be recalled, 
derived from elements of past and present self-images formed 
into an integrated, stable pattern which the individual both 
saw in himself and saw others as recognizing in him. In this 
instance, the "roles and skills" (the elements of self-images) 
are gathered into an "occupational prototype", that is, a 
rubric having the same meaning to himself and to others. 
adolescents, faced with the major problem of deciding how 
For 
they 
are going to earn a living ("What am I going to be?"), it is 
easy to see how this problem inevitably becomes intertwined 
with the concurrent central issue of identity-formation ("Who 
am I?"). Thus the adolescent may, in part, obtain a meaning 
understandable to himself and to others from the Dictionary 
of Occupational Titles (U. S. Dept. of Labor, 1949). However, 
the extent to which this occupational title contributes to his 
identity-formation depends on how well it fits the "roles and 
skills cultivated earlier" by him. 
To attempt to trace the epigenesis of Erikson's 
formulation in the history of psychological theories of 
occupational choice is difficult, as he worked largely in 
another frame of reference. However, Bachrach (1957), 
reviewing the current theoretical approaches to occupational 
choice, specified "self-concept and identity theory" as one 
of several personality theory approaches, and it appears best 
to limit the consideration to this rubric. Bardin (1943) 
early suggested that vocational choice reflected the self-
concept, a thesis he claimed to have proved a decade later 
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in a study relating change in college major to change in 
Kuder Preference scale scores. "The result s of this study 
provide unequivocal support for the assumption that inventoried 
vocational interests are dynamic phenomena reflecting changes 
in the individual's perceptions of himself." (Bordin and 
Wilson, 1953, p. 305) In 1951 Super reasserted this position, 
stating, ''In choosing an occupation one is, in effect, choosing 
a means of implementing a self-concept." (p. 92) This he 
later (Super, 1953) expanded to: 
The process of vocational development is ess entially 
that of developing and i mplementing a self concept: It 
is a compromise process in which the self concept is 
a product of the interaction of inherited aptitudes , 
neural and endocrine make-up, opportunity to play vari-
ous roles, and evaluations of the extent to which the 
results of role playing meet with the approval of superiors 
and fellows. (p. 190) 
A nwnber of studies based on Super's position have been done. 
Brophy (1959) related vocational satisfaction of nurses to 
self-concept, finding vocational satisfaction negatively related 
to the discrepancies between self-concept and (1) imposed 
occupational role, {2) ideal occupational role, and (3} ideal 
self. Warren (1961) studies the effect of discrepancy between 
self-concept and occupational role expectations on change of 
college major. Stephenson (1961} studied the subsequent 
occupational history of pre-medical college students who were 
not admitted to medical school on their first application to 
determine whether their occupational plans represented a 
crystallized self-concept in the light of their actual eventual 
occupations . In general, these studies tended to support pre-
dictions derived from Super's formulation. 
One ''vocational self-concept" study not claiming its 
theoretical derivation from Super was done by White (1959). 
She similarly found that women junior college freshmen who 
expressed dissatisfaction with their self-concepts tended to 
choose a career, rather than a housewife's role, as their 
occupational goal. 
21 
Thus, the self-concept theories of occupational choice 
seem to have generated research which is principally concerned 
with an isomorphic 
self-concept and a 
planning behavior. 
relationship between some aspect of current 
parallel aspect of current occupational 
The reason for this becomes evident if it 
is recalled, as was noted earlier, that the self-concept is 
susceptible to drastic change over time. Then, any theory 
which posits that the individual's occupational choice is a 
reflection of his self-concept must be limited in heuristic 
potential to point-in-time relationships, for the occupational 
choice must be as impermanent and fluid as the self-concept it 
reflects. Hence, Beilin (1955), a student of Super's, while 
advocating studies of "vocational development" (i.e., "the 
pattern of choice over a period of time", as opposed to the 
"choice at a particular time''), nonetheless concluded, "In 
any case it must be understood that methodologically, 
developmental patterns are usually derived from successive 
'point-in-time' samples and most ·developmental hypotheses 
derive from inferences concerning changes in observed 
behavior between such time samples." (p. 54) 
When one turns from this approach to identity-theory 
views of occupational choice, one finds relatively little 
theoretical carry-over, despite the relationship of self-
concept to identity. One psychological theorist, White 
(1952, 1960), has utiliz~d Erikson's formulation and 
emphasized the relevance of occupational self-realization 
to identity-formation. However, the relationship has been 
more widely recognized in sociology. Thus, Becker and Strauss 
(1956) noted, "A frame of reference for studying careers is, 
at the same time, a frame for studying personal identities." 
(p. 263) Similarly, Hughes (195$), generally recognized as 
"the father of American occupational sociology", opened his 
volume of collected papers with the sentence, "A man's work 
is as good a clue as any to ••• his ••• identity." (~. 7) 
Several empirical studies in this area have been 
carried out, although none appear to derive directly from 
Erikson's formulation. Tyler (1959) offered the concepts of 
choice and organization as aspects of identity specifically 
relevant to vocational development. 
It seems plausible to me to assume that one of the 
main things that happens as the boy or girl interacts 
with this complex milieu is that he develops patterns 
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of choices that serve to let some things in and to keep 
others out. If to this screening function we add some 
sort of organizational process acting upon the experience 
choice has admitted, we begin to come close to the meaning 
of individuality. (p. 77) 
Starting from this premise, she (Tyler, 1961) has sought to 
investigate occupational and leisure activity choice patterns 
of college students as an approach to the study of their 
identities, concluding, "Generally speaking, girls seem to 
express their identities better through the leisure choices, 
boys through the occupations, but there are many individual 
variations." (p. 199) 
Crites (1960) found that in subjects age 21 and over 
"ego strength" (a concept taken by some to include identity), 
as measured by the Barron Es Scale of the ~il~I, correlated 
positively with well-developed occupational plan patterns, as 
measured by the Interest r4aturity Scale of the Strong Vocational 
Interest Blank. 
While the results of these studies contribute little of 
immediate relevance to Erikson's formulation, they are important 
in illustrating the different approach to occupational planning 
behavior produced by an identity-based, as compared to a self-
concept theory frame of reference. Whereas the latter pro-
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duced research concerned with specific, concurrent occupational 
concomitants of the self-concept, identity-related studies have 
elicited information on more longitudinal, developmental 
aspects of vocational planning. Indeed, it might almost be 
said that in studying vocational development the self-concept 
approach is more appropriate to consideration of changes and 
the identity approach is more appropriate to considerations 
of continuity. This study, based on Erikson's identity theory 
as presented at the beginning of this section, clearly falls 
within the latter group. 
3. Enculturation 
a. The meaning of the concept as Erikson's concern 
Bushnell {1962, pp. 510-513) defined "enculturation" 
as "the acquisition of one's own culture." This he distinguished 
from "acculturation," which he defined as the "interchange of 
cultural elements (language, ideas, artifacts)n which occurs 
"whenever two societies are in contact." It may be noted that 
while "enculturation" appears to be a term he coined or at 
least publicized, the term "acculturation" and the meaning he 
attributed to it were already current in the literature. 
Doob (1957) had stated, "By definition acculturation involves 
at least two societies which had or are having contact and 
which almost always reciprocally (if one-sidedly) affect 
each other." (p. 143) The specific applicability of the 
former concept to Erikson's line of investigation in Childhood 
and Society (1950) becomes manifest in his statement: 
In this book we suggest that, to understand either 
childhood or society, we must expand our scope to 
include the study of the way in which societies lighten 
the inescapable conflicts of childhood with a promise 
of some security, identity, and integrity. In thus 
reinforcing the values of the ego, societies create 
the only condition under which human growth is 
possible. (p. 237) 
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By his association of the society's contribution with the 
issues of "security, identity, and integrity" (by Erikson's 
formulation, the major issues of early childhood, adolescence, 
and maturity, respectively), Erikson clearly posits that 
enculturation is a life-long process and is the continuous 
theme underlying the sequential steps in his developmental 
schema. For it is obvious that the mechanisms provided by 
the society which "create the only condition under which 
human growth is possible" are only of meaning if they are 
taken J:[£ and utilized to "reinforc{e) the values of the ego,n 
that is, if enculturation occurs. 
b. Sense of identity and enculturation 
Erikson's concept of the ubiquitous role of encultura-
tion in personality development finds specific expression 
during adolescence in his definition of the "sense of identity", 
which (as has been noted above) necessarily implies a social 
context. However, the implications of Erikson's definition may 
be carried a s tep further than merely requiring social aware-
ness for identity-formation. If the "sense of identity" 
involves the creation of a congruence between the individual's 
self-image and the image of himself he sees others as having, 
it must require not only an awareness of one's social context 
but also a positive movement toward acceptance of it. Further, 
to adopt and integrate others' views of oneself with one's own 
requires also the acceptance of their frame of reference, 
their cultural context. As Mead (1934) stated it, "The s ocial 
process with its various implications is actually taken up 
into the experience of the individual ••• He takes the attitude 
of the other toward his own stimulus, and in taking that he 
finds it modified in that his response becomes a different one, 
and leads in turn to further change." (p. 179) Thus it would 
appear inevitable that one must move toward accept ance of one's 
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culture in order to gain social support for one's self-image 
frorn it. Erikson (1950) went on to clarify the role of encultura-
tion in the development of a sense of identity, stating: 
The concept of ego identity may be misunderstood in 
two ways. One misconception would be that a sense of 
identity is achieved primarily through the individual's 
complete surrender to given social roles and through 
his indefinite adaptation to the demands of social 
change. This, of course, would mean a fixation on an 
adolescent solution. No ego, it is true, can develop 
outside of social processes which offer workable proto-
types and roles. The healthy and strong individual, 
however, adapts these roles to the further processes 
of his ego, thus doing his share in keeping the social 
process alive. (p. 368) 
In the light of the relationship posited here, the 
conclusion reached by Funkenstein ~ al (1959), in a study of 
the Brownfain "Self-rating Inventory" scores of Harvard 
freshmen with psychiatric problems as compared with their 
"healthy" classmates, is of interest. One of the scores 
derived from the Brownfain Inventory, the "Social Conflict 
Index", constitutes a measure of the degree of congruence 
between the individual's self-image and the image of himself 
he perceives others as having, and thus fits Erikson's 
definition of the "sense of identity" quoted above. This 
index, they concluded, is somehow related to Riesman et al's 
(1952) concept of "other-directiveness", i.e., dependence on 
the expectations of those around one in the culture for one's 
orientation and standards of behavior. \Vhether or not one 
agrees with Funkenstein's conclusion, it is of interest in 
independently linking a measure approaching Erikson's definition 
of the "sense of identity" with a theoretical formulation which 
stresses a culture-adopting orientation. 
c. Occupational fit and enculturation 
One might simply conclude that if Erikson's formulations 
have been correctly interpreted here, then his views that the 
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sense of identity involves enculturation and that it is partially 
expressed in the development of occupational fit necessarily 
imply that occupational fit involves enculturation. However, 
one may reach the same conclusion from Erikson's writings 
even without reliance on such syllogistic logic. In speaking 
of the adolescents' task of fitting themselves to "the 
* occupational prototypes of the day", Erikson implies that 
occupations may be viewed as pre-defined roles available with-
in the culture and that occupational choice involves the 
assumption of one of these roles. 
independently suggested by others. 
psychologist, noted: 
This notion has also been 
Super (1957a), a 
Every worker is a member of a group, and as a group 
member feels some degree of need to be accepted by, 
and hence to like, the group. The desire to be a part 
of things makes him seek to take the expected role, take 
on the dominant values of work environment, or seek 
other employment. (p. 30) 
A similar conclusion was also proposed by a sociologist, Hughes 
(1958), who stated, "Most kinds of work bring people together 
in definable roles." (p. 53) 
Reviewing the research relevant to this general 
approach, Super {1957a) concluded: 
Several different kinds of research findings fit in 
with this description of vocational adjustment as a 
function of role taking. People gravitate toward 
occupations which are appropriate to their abilities, 
and persons who have too much ability for their jobs 
tend to leave them for more demanding work, i.e., 
work which requires them to take a role more in 
keeping with their abilities. Men tend to enter 
occupations which are appropriate to their interests, 
and men whose interests are not like those of men 
in the occupations in which they find themselves 
*This quotation is given in context at the beginning of 
Section 2, above. 
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tend to leave these fields for more congenial fields 
of work. Men seek work and occupations in which they 
can be the kinds of persons they want to be. Similarly, 
those whose strongest needs find appropriate outlets in 
their work tend to be satisfied with their occupations, 
while those whose needs do not find adequate expression 
in their work tend to be dissatisfied. Those who 
are expected to play conflicting roles tend to be 
anxious and ineffective in them. (p. 294; author's 
reference numbers omitted.) 
Subsequently, the overall conception involved here received 
some support from a study done by Siegelman and Peck (1960) 
based in part on the premises that "different vocations or 
vocational areas have different job-role requirements," and 
that "individuals choose their vocations because they believe 
(consciously or unconsciously) that the job-role requirements 
of their chosen occupation permit them to satisfy some of 
their dominant personality needs." (p. 295) These were con-
firmed to the extent of the finding of distinct personality 
patterns characteristic of different occupational groups 
(chemists, career military officers, and ministers). 
Therefore, if as Erikson and the others mentioned 
suggested, occupations are to be viewed as specific roles 
provided within the framework of the culture, then the 
fitting of oneself into an occupation must to that extent 
involve acceptance of the culture, that is, enculturation. 
C. DEVELOP JIE NT OF THE HYPOTHESIS 
1. The . hypothesis: The interrelationship among 
the variables 
In the preceding section, the background and meaning 
of three concepts presented by Erikson (1950} were explored. 
The "sense of identity" was defined by him in terms of the 
individual's attairuaent of a congruence between his self-image 
and the view of himself he perceives others as holding. The 
term "occupational fit" was coined to denominate the extent to 
which the individual has been able "to connect the roles and 
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skills cultivated earlier with the occupational prototypes 
of the day." (p. 228) Finally, Bushnell's (1962) term 
"enculturation" has been adopted as appropriate to the process 
("the acquisition of one's own culture") which is of central 
concern in Erikson's formulation. ~~ereas Erikson saw the 
development of a sense of identity and of occupational fit as 
principally the concerns of adolescence, enculturation is, in 
an active or passive way, a life-long process. Erikson 
explicitly proposed the interrelationship {functional as well 
as temporal) of the former two processes and implicitly or 
explicitly related each of them to the ongoing process of 
enculturation. 
On the basis of this formulation, it is hypothesized 
that, as Erikson suggested, the development of the sense of 
identity in an individual moving through adolescence is 
positively related to the extent to which he has been able to 
perceive himself as fitting into an anticipated occupational 
role. However, it is further hypothesized that the basis for 
this relationship is that the process of enculturation under-
lies both of these processes. 
2. Derived predictions 
From the general hypothesis presented above, the 
following specific predictions have been derived for testing: 
1. The sense of identity (as defined by Erikson) achieved by 
adolescents will be positively related to the extent to which 
they perceive themselves as fitting into an anticipated 
occupational role. 
2. The sense of identity achieved by adolescents will be 
positively related to their degree of enculturation. 
). The degree to which adolescents perceive themselves as 
fitting into an anticipated occupational role will be 
positively related to their degree of enculturation. 
4. The con~on relationship of both the sense of identity 
and of occupational fit to enculturation (Predictions #2 
and #3) will underlie the relationship between these two 
phenomena (Prediction #1). 
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CHAPTER II 
~ffi THODS AND PROCEDURE 
A. The Measure of "Sense of Identity." 
As was noted in the preceding chapter, no prior 
research based on Erikson's theory has employed a measure 
of "the sense of identity." The one experimenter who made 
specific reference to Erikson's formulation of the "sense 
of identity" in developing his measure did not (and did 
not claim to) utilize that concept directly. Block's 
(1961) measure of "role variability", based on the "inner 
sameness and continuity" aspect of Erikson's statement, 
tapped the degree to which the subject saw himself as 
consistent when facing a variety of interpersonal situations. 
However, as Erikson's (1950) definition of "the sense of 
identity" ("the accrued confidence that the inner sameness 
and continuity are matched Qr the sameness and continuity 
of one's meaning for others" (p. 228; italics mine)) has 
been interpreted here, its principal concern is with the 
individual's feeling of assurance ("accrued confidencett) 
that his self-image is congruent with ("matched by"), and 
therefore reinforced by, the image of him held by others. 
In the light of this interpretation, Block's measure of 
"role variability", concerned with the subject's feelings 
of cons istency withi n himself rather than his feelings of 
consistency between self-perception and his "public image", 
is inappropriate for this investigation. Further, any of the 
numerous techniques concerned with the congruity between an 
individual's self-image and the view of him actually held 
by and reported by others (See Taguiri and Petrullo, 1958, 
for a number of studies of this type) are inappropriate; 
as the "sense of identity" refers to the individual's sub-
jective view ("accrued confidence") of this congruity rather 
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than to the extent to which it objectively exists. 
However, Brownfain {1952) developed an instrument 
which, although not related to Erikson's theory in either its 
construction or its prior applications (LaFon, 1954; Sharma, 
1956; Funkenstein, King & Drolette, 1957; Funkenstein, 
Wechsler, Merrifield, & McArthur, 1959; Wechsler and 
Funkenstein, 1960), contains a measure which fits Erikson's 
conception of "the sense of identity." Inve tigating 
stability of the self-concept, Brownfain (1952) devised 
the "Self-Rating Inventory", which consists of 25 character-
istics, chosen "to sample as widely as possible the 
significant attributes of self-regard". (p. 598) Self-
ratings are made on each of these using an eight-point 
scale, with definitions of the high and low ends given 
for each characteristic. The subject is instructed to use 
his circle of acquaintances as the reference group against 
which he is to make his ratings. (As Brownfain used college 
students as his subjects, the specific reference group he 
employed was their dormitory-mates.} In Brownfain's study, 
four separate sets of ratings were made by each subject: 
most favorable, least favorable, and most accurate self-
ratings ("positive self", "negative self", and "private 
self", respectively}, and the most accurate rating which 
the subject believes the reference group would assign to 
him ("social self"}. Brownfain obtained an odd-even 
reliability of .90 (Spearman-Brown formula) for the 
"private self" ratings. A measure of stability of self-
concept (which Brownfain associated with self-esteem) was 
obtained by taking the difference between "positive" and 
"negative" self-ratings for each of the 25 characteristics, 
and summing them without regard to sign. A "Social Conflict 
Index" was obtained by a similar operation using the "private" 
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and "social" self-ratings. Brownfain's predictions that 
greater stability (i.e., smaller discrepancy scores) on 
both indices would be associated with better ad j ustment (as 
measured by the Guilford-Y~rtin GAMI N) were supported by his 
findings. 
Brownfain's "Social Conflict Index", measuring as 
it does the difference between the subject's most accurate 
self-rating and the rating of himself he believes others 
would realistically give him, constitutes conversely a 
measure of what Erikson called "the sense of identity". 
Thus, the lower the "Social Conflict Indexn, the greater 
must be the subject's "accrued confidence that Lfii§l inner 
sameness and continuity are matched by the sameness and 
continuity of fhii7 meaning for others". It should therefore 
be recalled, in using this instrument to test the predictions 
derived from Erikson's statements, that where a positive 
relationship between the nsense of identity" and another 
variable is predicted, a negative association is to be 
expected. (As all other measures utilized in this study 
are scored in a positive direction relative to their 
theoretical formulation, this inverse relationship will 
hold in every instance in which the "Social Conflict Index" 
is used.) 
B. The Measure of "Occupational Fit" 
Because of the practical needs of the vocational 
counseling profession, the sorts of occupational planning 
assessment instruments which have been developed have been 
those which attempt to classify an individual's interests 
in terms of ~ priori occupational categories (~, The 
Kuder Preference Record (Kuder, 1943) or Occupational 
Interest Inventory (Lee and Thorpe, 1956 ) ) or to match 
them to those of people in a given occupation {~, 
.33 
Strong Vocational Interest Blank (Strong, 1927)). Among 
the available instruments, only the Strong V. I. B., in 
its Interest Maturity Scale {Strong, 1943), attempts to 
assess how closely the subject's interest pattern approaches 
that of a mature individual, by comparing it to patterns 
typical of fifteen and twenty-five year olds ("immature" 
and "mature", respectively). However, no single instrument 
assesses the articulation of the individual's expressed 
choice with his abilities and personality, the parameter 
of concern in this study. Commenting on the lacunae in 
this area of investigation, Nugent (1962) said: 
Thus, research usually has been based on the 
premise that either aptitude or personality is 
the major determinant of vocational interest, 
wherein interest scores have been related to 
either aptitude or to personality scores. 
Investigations concerning interest phenomena 
stemming from this personality-aptitude dichotomy 
have contributed very little toward a consistent 
interest theory •••• L!7he key problem is the 
failure to consider the integrative aspects of 
personality variables. (pp. 52.3-524) 
As no available instrument offered a measure of how 
well an individual has been able "to connect the roles and 
skills cultivated earlier" with an occupational goal ("the 
tangible promise of a 'career'"), it was necessary to 
develop one for this study. A copy of the instrument 
constructed ("Occupational Plans Questionnaire") is 
provided in Appendix A. 
In selecting the format for this instrument, Erikson's 
statement that adolescents are '1primarily concerned" with 
attaining occupational fit was taken to imply that it is 
the adolescent's subjective feeling of how good the fit is, 
rather than the objective fit itself, which contributed to 
the development of his sense of identity. Further, it may 
be noted that if one accepts Roe's (1956) conclusion that 
"@he same job is rarely done in the same way by two 
different persons, and most jobs ••• can be approached in 
different ways, or organized somewhat differently in 
accordance with individual peculiarities" (p. 253}, then 
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no unique isomorphic relationship between specific personality 
factors and occupational role elements exists, and the 
possibility of an objective measure is precluded. Therefore, 
a questionnaire tapping the subject's own perception of his 
degree of "occupational fit" was constructed. 
It was decided that "occupational fit", as a con-
cept derived from Erikson's formulation, should include 
(1) the subject's preception of the relevance of his chosen 
occupation to his hierarchies of abilities, interests, and 
values as derived from his prior life experience, ("the 
roles and skills cultivated earlier"), and (2) his concep-
tion of the place of this occupation within his past, present, 
and future life-styles (i.e., its place in his current 
personality structure as "synthesized with abandoned and 
anticipated selves"). To this end, relevant items were 
taken directly from questionnaires previously used in the 
* Harvard Student Study for other purposes {among those 
items used in the final form, items 1, 2, 19(a) and (b}); 
modified from items used on such questionnaires {item 23; 
items 3, 4, 5, 6, 9, 10, 13, 17, l9c, 21 (Courtney, 1960)}, 
or devised specifically for this instrument (items 7, 8, 11, 
12, 14, 15, 16, 18, 20, 22). 
Courtney (1960), investigating the concept of 
commitment, devised ten items (included within a larger 
Harvard Student Study questionnaire) to tap the respondent's 
* The general research project through which the subjects 
used in this study were obtained. It will be more fully 
discussed in Section D of this chapter. 
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con~itment to his named occupat ional choice . These items 
had been admini s tered to a sub-sample of 35 members of the 
class of 1964 during their freshman year. Because of their 
potential relevance to the concept of "occupational fit", 
these items were isolated and analyzed, along with item 2 
(numbers used in this discussion refer to those on the 
final form of the "Occupational Plans Questionnairen, which 
is provided in the Appendix) which was elsewhere administered 
to the complete freshman sample and therefore available for 
the sub- sample . Using the Hoyt analysis of variance approach 
to reliability (Guilford, 1954, pp. 383-385) , which yields 
a conservative estimate of the internal consistency of the 
instrument, these eleven items ·gave an rtt of . 65. Corr ela-
tions of the individual items with the whole "scale'', when 
tested by biserial correlations (Guilford, 1954, pp . 424-
429), ranged f rom . 30 to . 83. 
On the basis of these fi ndings , a questionnaire 
was designed vlhich included modified vers ions of the uore 
valid "commitment" items and new items intended to expand 
the instrument into a general measure of "occupat ional fitn 
as conceived above. This scale included items which tapped, 
in one way or another, the same information which is obtained 
from the items included in the fi nal vers ion of the que stion-
naire . This version was a dmi ni s tered to a group of 37 male 
undergraduates (sophomores and above) enrolled in a 
psychology course (personality theory) at Bos ton University. 
It was found as a result of this pre- te s t that certain of 
the items elicited responses which could not be meaningfully 
coded . However, when the remaining items were looked at, 
they yielded an rtt of .76 by the Hoyt method, indicating 
that the expans ion of the questionnaire to measure "occupational 
fit" had somewhat i mproved its internal cons istency as well . 
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Item validity estimates (biserial correlation coefficients) 
also averaged slightly higher than in the earlier case ( . 65, 
as against .59 for the "commitment" items alone). 
As some sort of meaningful entity, related at leas t 
on an ~ priori basis to Erikson's concept, appeared to be 
emerging, the development of this questionnaire was pursued 
further . Those items which proved unscorable in the prior 
version were rewritten, and several new items were added to 
produce the form of the "Occupational Plans Questionnaire" 
used in this study. This form was pre-tested on a group of 
54 male undergraduates (freshmen through seniors) in an 
introductory general psychology course at Boston University . 
None of these subjects had taken the earlier version of the 
questionnaire. In this pre-test, the reliability of this 
form, measured by the Hoyt analysis of variance approach, 
turned out to be . 83 (See Appendix , Table I- ) . As the 
Hoyt method yields a conservative estimate, this was deemed 
an adequate level of internal consistency to permit the use 
of this form of the questionnaire a s an entity. Item to 
whole correlations (biserial) generally ranged between .5 
an~ . 8, although three items were lower (items 18, 19 and 
20; see Appendix A, Table II- A). In all, no item ran counter 
to the scale, and only item 20 appeared irrelevant . However, 
a decision to retain that item was made on the basis of the 
clinical impression (derived from Harvard Student Study 
interview transcripts) that the material tapped by it was 
significant for Harvard students , even though it had not 
proved so for Boston University students . As it turned 
out {See Appendix A, Table IV-A), this impression was 
corroborated by the experimental data itself, wherein this 
item correlated . 41 with the total Occupational Plans Question-
naire scores of Harvard students. 
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1fuile the Occupational Plans Questionnaire appeared 
to meet criteria of face validity, it was felt to be advis-
able to examine its empirical validity as well. Therefore, 
the Que stionnaire was adminis tered to the 23 male sophomore 
students in the Boston University Combined Liberal Arts-
Medical School Program. These students, who committed 
themselves exclusively to one career goal (medicine) earlier 
and with greater finality than does the average liberal arts 
undergraduate, may be assumed to have attained better 
"occupational fit" than the average of their age-peers. 
Therefore, if the "Occupational Plans QuestionnairelT is a 
valid measure of this, one would expect this group to score 
higher on it than regular liberal arts students admitted 
to college at the same time. On this basis, the results 
reported in Appendix A, Table III-A tend to support the 
appropriateness of the "Occupational Plans Questionnairen 
as a measure of noccupational fitn. 
Thus, the "Occupational Plans Que s tionnaire", 
developed to serve as a measure of Erikson's particular 
area of concern with the vocational development process, 
includes items which may be sub-categorized a s commitment 
to the choice stated in the first item {items 2-6); 
experience relevant to that occupation (items 7-11); con-
sistency of the occupation chosen with abilities, values, 
and interests (items 12-16); anticipated potential in the 
occupation (items 17-18); alternative choices (items 19-21); 
and the place of the occupation in the respondent's life 
(items 22-23). Item scoring procedure is indicated in the 
Appendix, following the instrument itself. Responses 
indicative of better "occupational fitn receive higher 
scores, and the over-all score is the sum of the item 
scores. 
c. The Measure of "Enculturation" 
As with the two variables just discus sed, no 
instrument specifically designed to measure "enculturation" 
had been produced. Within the field of social anthropology, 
whence the concept has been taken, it has been employed in 
a descriptive, rather than a statistical, fashion . Examples 
of this are Erikson's own approach in Childhood and Society 
and Mead's (1939) studies of primitive cultures . Bushnell 
(1962), applying the concept to the process undergone in 
the course of an Mnerican college education (Vassar), also 
employed an anecdotal-report technique to document the course 
of the students' acquisition of their peer-culture. 
However, it seems reasonable to conclude that while 
no specific instrument has been devised for the purpose, any 
instrument which taps the subject's conformity to the 
behavioral norms of his cultural setting could operationally 
serve as an index of his degree of encultur ation . Hence, if 
adequate peer-group norms existed, anything from an ink-blot 
test to a food-preference check-list could provide informa-
tion as to enculturation . As one outcome of a recently 
undertaken line of investigation based on the converse of 
this, some test responses now provide an even more direct 
measure of enculturation . Edwards (1957) and others have 
noted that the readiness of subjects to admit to deviant 
behavior on personality inventories depends on the social 
opprobrium attached to that behavior . As an extreme example, 
one might expect fewer admissions of i ncest-wishes than of 
desires for wealth, even proportionate to the subject's 
awareness of each . Consequently, if one learns the relative 
social desirability of the various behaviors included within 
an inventory, one can both correct the response frequency 
scores for this factor and as s ess the extent to which any 
subject is influenced by social desirability considerations 
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in respondi ng . One of the i nstruments on which the responses 
have been shown to be strongly influenced by social de s ir-
ability cons iderations is the ~ I (Edwards , 1957 ) and its 
derivative, the Taylor Manifest Anxiety Scale (Heineman, 1953). 
Christie and Budnitzky (1957) reapplied Heineman's 
finding and approach to the abbreviated version of the 
Taylor scale developed by Bendig (1956). The Christie and 
Budnitzky instrument consists of 20 triads of self-des criptive 
behavioral items of the type found in the ~~PI. Each triad 
contains one of the twenty items of the Bendig scale and two 
other items, neither from the anxiety scale. One of these 
is equated with the anxiety item as to the amount of social 
opprobrium one could expect from admitting to the behavior 
described by it, while the other (the "buffer" item) is 
significantly different (higher or lower) from the former 
two as to the social desirability of admitting to it. The 
subject is instructed to choose the itern most descriptive of 
himself and the one least descriptive of himself in each triad. 
From this, two scores are derived. An anxiety score unbiased 
by social desirability considerations is gotten from the 
number of times the subject chooses the anxiety scale item 
as more descriptive of himself than the equated non-anxiety 
item, and a separate measure of the extent to which he con-
forms to societal norms is obtained from the number of times 
he chooses high "buffer" items as most true of himself and 
low "buffer" items as least true of himself. Christie and 
Budnitzky used Hofstra College undergraduates and Columbia 
University social psychology graduate students as the judges 
of the social des irability of admitting to each item, and 
only used items on which both groups concurred in the f inal 
scale. They report split-half reliabilit ies rangi ng from 
.65 to . 84, with a mean of .75. In t hi s study, the latter 
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scale, measuring as it does the extent to which the subject 
conforms to the social norm (that is, the extent to which he 
reports his behavior as that which his peer-group sees as 
socially desirable), will be used as the measure of encultura-
tion . 
To corroborate this interpretation of the Social 
Desirability Scale {on whi ch its use in this study is 
based), it was predicted that it should correlate with 
the prestige value of the subject's occupational choice. 
This was based on the premise that a more enculturated 
subject should have acquired, among other elements of the 
culture, more of its value hierarchies. These, in turn, 
should influence his decisions more . One such decision which 
would be readily available from the data collected in this 
study and on whi ch societal value judgments are also avail-
able (National Opinion Research Center, 1947) was the sub-
ject's occupational choice. The confirmation of this predic-
tion at the .025 level (See Table 8), despite the rough 
nature of the relationship and of the prestige ratings, 
lends some further (albeit post hoc) support to the use of 
the Social Desirability Scale as a measure of enculturation . 
D. Subjects 
Erikson (1950) made his statements in terms of the 
general category of adolescents. However, several considera-
tions led to the specific use of the sub-category of late 
adolescent males as subjects in this study. The use of 
males was predicated on the conclusion that the relation-
ships between occupational plans and both enculturation and 
identity would be more pronounced for them than for girls. 
As to the former of these, Roe (1956) noted, "In general, 
in this culture, any adult male who does not have a definite 
job is suspect. The same does not apply to Homen ••• 11 (p. 32} 
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As to the latter, Tyler's (1961), ~cit.) finding that boys 
expressed their identities through their occupational choice 
patterns more than girls did is of relevance. The use of 
late adolescents was based on Super's (1957b, p. 40) con-
clusion that prior to the age range of 18 to 21 vocational 
plans are too diffuse and too detached from reality to be 
meaningfully studied. It is at this point , when reality 
decisions must be made and implemented, that vocational 
planning becomes realistically meaningful . Crites's (1960, 
~cit.) finding that maturity of occupational interest 
patterning becomes correlated with "ego strength" only 
as one moves out of adolescence was seen by him as support-
ing Super 's conclusion. Therefore, the group selected for 
use as subjects in this study is one for whom the problem 
of vocational planning is becoming , as a result of age and 
of role, increasingly more pressing: second semester juniors 
in a men's liberal arts college (Harvard}. Juniors were 
chosen in preference to seniors because the latter are more 
likely, motivated by pressures induced by their situation 
or by their peers, to mask vocational indecision consciously 
or unconsciously by grasping at and clinging to vocational 
plans which lack personal meaning . However, for juniors 
indecision does not bear the same stigma, and so fewer 
defensive choices (which would confound the relationships 
under investigation here) may be expected. 
The subjects used were participants in the Harvard 
Student Study, a longitudinal study on the effects of 
college on personality development. The subjects, all 
members of the Harvard class of 1964, were selected on a 
random basis, at the time of their admission as freshmen, 
with drop-outs replaced to maintain a sample size of 
slightly over 200 (about a quarter of the class). When they 
entered the study, the general purpose of it was explained 
to them, and they were allowed to refuse to participate 
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(or later to drop out) if they so desired. Participation 
in the general study consists of taking two batteries of 
instruments, one in the fall and one in the spring of each 
of their four years at Harvard. Different instruments are 
included in the battery given each term, with only some 
repeated from year to year. Each student is given each 
battery as a packet and is allowed to work at his own r ate, 
taking the instruments (mainly personality assessment 
indices and behavioral and attitudinal questionnaires} 
in any order he likes. vfuile one day each term is 
specifically set for the administration of the battery, 
many of the participants either fail to complete the battery 
then or are unable to s how up, and so data-collection on each 
battery extends over the better part of a year. Upon the 
completion of each full year's test battery, the subject is 
paid $25 for participating. The students develop a good 
deal of ego-involvement in the project, and the staff feels 
that it is this, more than the money (which, in the light 
of the time expended, is almost a token payment) which 
maintains the student's commitment over the four years. 
The three instruments discussed above were included 
in the spring battery packets given to the members of the 
class of 1964 who were participating in the Study. The 
specified testing date was a Saturday morning , April 13, 1963. 
However, because of the holiday weekend (the next day was 
Easter Sunday), relatively few subjects showed up then, and 
most came into the Harvard Student Study office thereafter 
to fill out the instruments. As was noted, it has usually 
taken about a year to get all instruments in a battery 
completed by all subjects. Therefore, a cut-off date for 
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data collecting two months after the original administration 
session was set (June 14). This was set as the outside limit 
because it was the date by which students were required to 
vacate their dormitory rooms for the summer. Therefore, 
there was slight probability that any subject whose battery 
remained incomplete at that time would be in to finish it 
for at least the next three months . 
As may be seen from Table I-B in Appendix B, 162 
of the 213 juniors involved in the Study had completed all 
three instruments by the cut-off date, and 33 of those 
remaining had completed at least one instrument. Only those 
subjects completing all three instruments were included in 
the sample used in this study. (Their completion of the 
other instruments in the battery was, of course, irrelevant 
to their inclusion within this study. Thus, this sample 
may conceivably include subjects who completed only the 
three instruments employed here and exclude subjects who 
completed the whole battery short of one relevant scale.) 
The possibility existed that those subjects who 
were dropped from the sample through the self-selective 
process of failing to complete the tests differed in 
character fron1 those who did finish , thereby biasing the 
sample. To assess this, the results obtained from the 
subjects who failed to finish all three tests were compared 
with scores produced by the subjects included in the sample 
used to test the predictions. As may be seen from Appendix B, 
Table II-B, t-tests carried out fail to indicate that, for 
any of the three instruments, the differences between the 
results of those not completing all tests and of t hose 
included in the sample may be attributed to anything more 
than random sampling from a comn1on population . Therefore, 
insofar as it is possible to test it, there is no reason to 
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assume that the exclusion of the results of the incomplete 
members biased any of the relevant sample parameters. 
E. Statistical Treatment of Data 
Erikson's formulation, concerned as it is with the 
concurrent development of several associated phenomena 
(sense of identity with occupational fit, and each of 
these with enculturation) at varying rates over an age-
range, may be most appropriately tested by a correlational 
technique. As Edwards (1950) stated, "The coefficient of 
correlation is a measure of association or the extent to 
which changes in one variable are accompanied by or are 
associated with changes in a second variable." (p. 120) 
Thus, by a correlational technique, the degree of associa-
tion all along the range of the variables may be assessed. 
Any hypothesis of concurrent development of several factors, 
such as Erikson's, necessarily i mplies as much concern with 
the degree of association at the middle of the range as at 
the extremes. Any technique employing data grouped into 
categories would provide a less accurate estimate of this 
and is therefore less appropriate. 
In the light of the preceding discussion, the pre-
dictions derived at the end of the last chapter were tested 
as follows: 
1. Prediction 1, that sense of identity will be 
positively related to occupational fit, was tested by the 
correlation between scores on the Brownfain Social Conflict 
Index and on the Occupational Plans Questionnaire. 
2. Prediction 2, that sense of identity will be 
positively related to enculturation, was tested by the 
correlation between scores on the Brownfain Social Conflict 
Index and on the Christie Social Desirability Scale. 
3. Prediction 3, that occupational fit will be 
positively related to enculturation, was tested by the 
correlation between scores on the Occupational Plans 
Questionnaire and on the Christie Social Desirability 
Scale. 
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It may be noted that the use of correlation co-
efficients, in addition to being appropriate to the testing 
of the above three predictions, also provides an approach 
to the testing of the fourth prediction. Guilford (1950, 
p. 345) offered a formula for first-order partial correla-
tions by which, when one known the intercorrelations among 
three variables, the contribution of any one to the correla-
* tion between the other two can be separated out. As the 
correlations between enculturation and sense of identity 
and between enculturation and occupational fit have been 
found (tests of predictions 2 and 3, respectively), the 
effects of enculturation may be partialled out of the 
correlation between sense of identity and occupational 
fit found in the test of prediction 1. Therefore: 
4. Prediction 4, that the relationship between sense 
of identity and occupational fit will be a function of the 
relationship of each of them individually to the underlying 
process of enculturation was tested by partialling the con-
tribution of the Social Desirability Scale out of the correla-
tion between the Social Conflict Index and the Occupational 
Plans Questionnaire found in the test of Prediction 1. 
The significance of the correlations obtained as 
** indicated above was tested by t-tests,' with N-2 degrees 
of freedom for simple correlations .{Edwards, 1950, p. 124) 
* ** 
= t = r 
-l----~2 
- r 
N - 2 
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and N-3 degree of freedom for first-order partial correla-
tions (Fisher and Yates, 1957, p. 60). For certain sample 
sizes, the correlation coefficients required for signifi-
cance at several levels have been tabled (Fisher and Yates, 
1957, p. 59, and further values in Edwards, 1950 p. 408). 
Where possible, these tables have been used, but the 
t-test itself (by which these tables were derived) was 
used for values not given there. 
For the purposes of this study, tests of signifi-
cance which yield a probability level of .05 will be regarded 
as significant. 
CHAPTER III 
ANALYSI S OF DATA 
A. Analysis Relating to Original Predictions 
As the analyses relating to the first three predic-
tions were to be carried out by a correlational technique, 
it was necessary to obtain an idea of the shape of the 
regression lines so that the appropriate coefficient of 
correlation could be employed in each case. Therefore, 
the obtained Social Conflict Index and Occupational Plans 
scores were plotted against each other, as were the Social 
.Conflict Index and Social Desirability Scale scores and the 
Occupational Plans and Social Desirability scores. As all 
three plots yielded patterns which were, despite consider-
able scatter, most consistent with a rectilinear regression 
line, the Pearson product-moment coefficient of correlation 
appeared appropriate in all three cases {Guilford, 1950, 
pp. 169-171). However, the Pearson~ requires that the 
distribution of each of the correlated variables be "fairly 
symmetrical and unimodal" within itself. That this condition 
was met by the three variables employed in this study may be 
seen from Tables III-B, IV-B, and V-B in Appendix B. 
Product-moment correlations were, therefore, computed 
between Social Conflict Index scores and Occupational Plans 
Questionnaire scores, to test Prediction 1; and between each 
of the s e and Social Desirability Scale scores, to test 
Predictions 2 and 3 respectively. Results of these analyses 
are presented i n Table 1. As 162 subjects provided the 
scores from which the three corr elat ions were computed , 160 
degreffiof fre edom were available for testing the significance 
of each of the three results. As the direction of the 
correlations had been pr edicted from the theor etical formula-
tion, one-tail probabilities were used. Signif icant correla-
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TABLE 1 
CORRELATIONS BET1ffiEN THE ~~ASURES OF SENSE OF IDENTITY, 
OCCUPATIONAL FIT, AND ENCULTURATION IN THE WHOLE SAMPLE* 
Significance 
Variables correlated r level 
Social Conflict Index and 
Occupational Plans Questionnaire -.131 .05 
Social Conflict Index and 
Social Desirability Scale -.340 .0005 
Occupational Plans Questionnaire 
and Social Desirability Scale .226 .005 
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tions in the predicted direction were obtained in the tests 
of each of the first three predictions. 
From these results, a series of partial correlations 
were computed, eliminating the contribution of the third 
variable under investigation to the simple correlation 
between the other two which was reported in Table 1. 
Results of these partial correlations are presented in 
Table 2. As one component had been partialled out of 
each correlation, 159 degrees of freedom remained for the 
te sts of significance in each case. The first line of 
Table 2, showing the correlation between the measures of 
sense of identity and of occupational fit, with the relation-
ship of each of them to the common factor of enculturation 
eliminated, provides a test of the fourth prediction. The 
failure of this correlation to retain its significance 
when the effects of enculturation were partialled out sup-
ports the thesis embodied in the fourth prediction, that 
the relationship of each of these factors individually to 
enculturation provided the basis for their communality. 
The other two first order partial correlations retained 
their significance. 
vmile the results, obtained in the principal 
analyses have supported the predictions at statistically 
significant levels, the low absolute degree of correlation 
indicated by the findings reported in Table 1 (r's between 
.13 and .34) raises as many questions as it answers. As 
Guilford (1950) stated: 
When one is investigating a purely theoretical 
problem, even very small correlations, if statistically 
significant (undoubtedly not zero), are often very 
indicative of a psychological law. Whenever a 
relationship between two variables is established 
beyond reasonable doubt, the fact that the correla-
tion coefficient is small may merely mean that the 
TABLE 2 
FIRST- ORDER PARTIAL CORRELATIONS AMONG THE MEASURE S OF 
SENSE OF IDENTITY, OCCUPATIONAL FIT , A1 D ENCULTURATION 
I N THE WHOLE S~~LE 
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Variable Si gnificance 
Variables Correlated Partialled Out r level 
Social Conflict Index Social 
and Occupational Desirability 
Plans Questionnaire Scale 
-.059 N. S. 
Social Conflict Index Occupational 
and Social Desir- Plans 
ability Scale Questionnaire -.321 .0005 
Occupational Plans Social 
Questionnaire and Conflict 
Social Desirability Index 
Scale .194 .01 
measurement situation is contaminated by many things 
uncontrolled or not held constant. (p. 166) 
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Thus, if the true nature of the relationships is to be under-
stood, it becomes necessary to locate factors contributing 
to the variance unaccounted for in the above findings. 
B. Additional Analyses 
l. Factors contaminating predicted relationships 
In the attempt to isolate sources of variance unac-
counted for in the principal findings, it became necessary 
to go beyond Erikson's formulation, which was cast in 
general terms, and to introduce into consideration other 
specific factors which, on the basis of theoretical deriva-
tion or of prior empirical evidence, might be expected to 
influence the phenomena under consideration. One such 
factor, derived from empirical findings, is public versus 
private secondary school attendance. Certainly, any 
theoretically-derived rationale for introducing into this 
investigation the simple consideration of whether a college 
junior's secondary school experience had been at public or 
family expense would be tenuous at bes t. However, McArthur 
(1954a, l954b, 1960; ~ cArthur and Stevens, 1955) has shown 
that the vocational planning process is both quantitatively 
and qualitatively different for college (Harvard} under-
graduates dichotomized on this criterion, even when the 
effects of family economic and social status are partialled 
out. If, as has been indicated both by Erikson's theoretical 
formulation and by the results reported in Table l, the 
processes of attaining "occupational fit" and of developing 
a sense of identity are related, then McArthur's finding 
that private and public school graduates differ as to the 
meaning and process of selecting an occupation suggests 
that the role of this phenomenon in identity-formation 
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would be different for the two groups. Further, McArthur's 
(1954a, 1954b, 1960) explanation of his findings in terms of 
public and private school boys as representative of dif-
ferent sub-cultures would suggest that the overall process 
of enculturation in the two groups should differ. 
As the sample used in this study contained both 
public and private school students, in a ratio of about 
two-to-one, there is reason to believe that failure to 
take this factor into account may have contributed to the 
sizable variance. To examine this possibility, the sample 
was divided on this basis (109 public school and 53 private 
school graduates), and the correlations used to test the 
first three predictions were re-run for each of the sub-
samples separately. To test the prediction that public and 
private school groups would differ as to the relationships 
of "occupational fit" to "sense of identity" and of each of 
these to "enculturation~, the significance of the difference 
between the correlations obtained within the public school 
group and t hose within the private school group was tested 
by the method described by Edwards (1950, pp. 131-132). 
Herein, the correlation coefficients are converted to z-
scores, and the significance of the difference between 
these is determined.* As l cArthur's findings can only be 
applied to the processes under investigation here to the 
extent of suggesting that differences between public and 
private school students will exist, but are too divorced 
* The formula employed for this is: 
I z~) -l (zl - - z 
z = 
~, 
z/ 
zl - 2 
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from these processes to all ow a clear prediction of the di-
rection of these differences, two-tailed tests of signifi-
cance will be used for this. 
Results of these procedures are presented in Table 
3. \{hile no significant difference was found between the 
correlations within the public and within the private 
school groups, it is of interest that all predictions 
were supported by the results obtained from the public 
school sub-sample, with all correlations leaving slightly 
less of the variance unaccounted for than in the case of 
the total sample, but in the private school group neither 
prediction involving "occupational fit" was supported and 
the third correlation (between "s~nse of identity" and 
"enculturation") also decreased considerably. 
The consideration of public versus private second-
ary school attendance, while providing differential sup-
port for the predictions and hence of relevance to the 
relationships under consideration, certainly does not 
account for enough of the remaining variance to preclude 
the search for other factors. Another possible contribu-
tor to the variance was the value-orientation of the 
individual. A number of writers (~, Linton, 1945; 
Kluckhohn and Murray, 1953) has emphasized the fact that 
personal values derived from the culture determine the 
course of an individual's personality-development. If, 
as has been suggested by Riesman (1952), several alter-
nat ive value-orientations exist within our culture, there 
is a reason to believe that individuals subscribing to one 
will involve different (or at least differently weighted) 
factors and processes in their identity-formation than will 
individuals subscribing to another value-orientation. For 
example, it has been sugge sted by several writers (Linton, 
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TABLE 3 
CORRELATI ONS BETWEEN IJiEA3URES OF SENSE OF I DENTITY, 
OCCUPATIONAL FI T, EN CULTURATION I N PRIVATE AND PUBLIC 
SECONDARY SCHOOL GRADUATES 
Public School Private School Si gnificance 
(N=l09) (N=53) of Difference 
Variables Sig. Si g. r b- r . 
Correlated r level r level pu pr~v 
Social Conflict 
Index and 
Occup. Plans Q. -.197 .025 -. 015 N. S. l • s . 
Social Conflict 
Index and Soc. 
Desir. Scale -.396 .0005 -.244 .05 N. S. 
Occup. Plans Q. 
and Soc. Desir. 
Scale • 231 .01 219 N. s . N. S. 
1945; McArthur, 1954a} that different value-orientations 
entail different occupational selection processes, even 
when the ultimate decisions arrived at are the same. 
Prince (1957) developed an instrument, based on 
Spindler's (1955) and Getzels's (1957} classification of 
traditional and emergent values, to assess which value-
orientation the respondent holds. The instrument, by a 
paired-comparison technique, assesses the hierarchy of 
eight elements within the subject's value system. Four 
of these (work-success ethic, future-time orientation, 
independence, puritan morality) are defined as relevant 
to the traditional American ethic and roughly correspond 
to Reisman's "inner-directed" orientation. The other 
four (sociability, present-time orientation, conformity, 
and relativistic moral attitude) are defined as elements 
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of the value-orientation which is emerging in our culture 
to-day, roughly related by Prince to Reisman's "other-
directed" orientation. When this instr\,Ullent was adminis-
tered to a group of about 200 Harvard freshmen, the inter-
correlations among the eight individual value scales 
reported in Table VIII-B of Appendix B were obtained. It 
was also found, as may be seen from that table, that the 
simple total of the four "traditional value" scales con-
stitutes an adequate index of the overall value-orienta-
tion of the subject, correlating around .71 with the four 
"traditional" scales and around -.71 with the four "emergent" 
scales. Thus, the higher the sum of the work-success, 
future time, independence, and puritan morality scale 
scores, the more the individual may be classified as holding 
a "traditional" value-orientation; the lower this sum, the 
closer he is to an "emergent" value orientation. As the 
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Prince "Differential Values Inventoryn had been administered 
to the present sample as part of their sophomore battery, at 
least some indication of the subjects' value-orientation was 
available. 
The sample was divided at the median of their dis-
tribution of scores arrived at by summing the four "tradi-
tionalism" scales of the Prince "Differential Values Inven-
tory". Those subjects falling above the median were 
classified as holding "traditional" value-orientations, and 
those falling below the median were classified as 11 emergenttt 
in their value-orientation. On the prediction that the 
groups separated on this basis would differ in respect 
to the processes under investigation in this study, 
separate correlation coefficients were calculated for 
each of the two sub-samples (81 subjects in each}, and 
the difference between these coefficients was tested in 
the same manner as in the public-private school dichoto-
mization discussed above. Results of these analyses are 
presented in Table 4. The correlations between variables 
predicted from the theoretical formulation remained signifi-
cant from the "emergent" group and all increased somewhat 
over those found in the total sample. However, the correla-
tions within the "traditional" value-oriented group all fall 
considerably below those in the total sample, with both 
correlations involving the Occupational Plans Questionnaire 
falling to insignificance. A significant difference between 
the correlations within the two groups was only found in the 
test of the relationship between "occupational fit" and 
"enculturation". 
The possibility existed, of course, that this set 
of findings and the prior indication that secondary school 
background contributes something to the variance are 
TABLE 4 
CORRELATIONS BE TWEEN MEASURES OF SEHSE O:F' IDENTITY, 
OCCUPATIONAL FIT, AND ENCULTURATION IN SUBJECTS 
HOLDING TRADITIONAL AND EMERGENT VALUE-ORIENTATION 
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Traditional Emer~ent Si gnificance (N=81) (N= 1} of Diff erence 
Variables Sig. Sig. 
r - remerg. Correlated r level r level trad. 
Social Conflict 
Index and Occup. 
Plans Q. -.100 N. S. -.229 .025 N. S. 
Social Conflict 
Index and Soc. 
Desir. Scale 
-.273 .01 -.429 .0005 N. S. 
Occup. Plans Q. 
and Soc. Desir. 
Scale .079 N. S. .393 .0005 .05 
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related. Should this be so, the two sets of findi ngs pre-
sented independently in Tables 3 and 4 might merely reflect 
aspects of a common underlying factor, in which case only 
one contributor to the variance would have actually been 
isolated. While an earlier study (King et al, 1961) which 
employed another measure of traditional-versus-emergent 
• values~ indicated that value-orientation was independent 
of public versus private secondary school experience, it 
was felt to be advisable to reassess the independence of 
these factors when the Prince measure was employed. In 
addition, it was thought to be worth while also to assess 
the relationship of each of these factors to family social 
status. The latter was introduced into consideration 
because it appeared to be the most likely common element 
underlying the other two factors, should any such element 
exist. Even should the direct relationship between second- · 
ary school background and traditionalism prove insignifi-
cant, a finding that both were significantly related to 
this third factor would alter the conclusions which could 
be drawn. Therefore, correlations were run between the 
two factors on which the sample had been dichotomized and 
an index of subject's family social status developed by the 
Harvard Student Study staff. This index involved only 
family background data (parents' income, education, 
occupation, etc.) in its construction, and no subject 
variables entered into it directly . The results of this 
analysis, together with the correlations of each of these 
factors with the three variables employed in the testing 
of the predictions, are presented in Table 5. 
* The measure used was a sentence completion test designed 
by Spindler (1955), on the basis of whose classification 
system Prince developed his instrument. 
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TABLE 5 
CORRELATIONS OF SECONDARY SCHOOL ~XP~RIENCE , VALUE-ORIENTA-
TION, AND SOCIAL STATUS WITH THE PRI~CIPAL VARIABLE AND WITH 
EACH OTHER I N THE WHOLE SAlviPLE 
Controlled Factor 
Variable 
Soc. Conflict Index 
Occup. Plans Q. 
Soc. Desir. Scale 
Public-Priv. H.S. 
Traditionalism 
Public-
Private H. S. 
.017 
-.059 
.008 
*significant at .01 level 
Social 
Traditionalism Status 
.126 -.021 
.102 .011 
-.012 -.082 
.052 .340* 
-.024 
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As the findings presented in Table 5 indicate that 
type of secondary school and value-orientation are orthog-
onal and that only the former was significantly related to 
family social status, it was decided to break down the 
traditional and emergent groups on the basis of their 
secondary school background in hopes of locating a sub-
group for whom the predictions hold with even less variance 
unaccounted for in the correlations. Results of these 
analyses are presented in Table 6. As would be expected 
from the prior findings, the predicted relationships 
between variables appeared most strongly in the subjects 
with an emergent value-orientation who had graduated from 
a public high school. However, this further break-down 
within the traditional-emergent value dichotomy, while 
unmasking differential relationships within sub-groups, 
did little in the way of accounting for the remaining 
variance. When these correlation coefficients were 
converted to z-scores and the significance of the dif-
ference between relevant pairs was tested (Traditional 
Public vs. Traditional Private, Emergent Public vs 
Emergent Private, Public Traditional vs. Public ~mergent, 
and Private Traditional vs. Private Emergent), none proved 
significant. Even the differences between the two extreme 
sub-groups (Emergent Public, for whom all predictions were 
significantly supported, vs. Traditional Private, for whom 
none were supported) failed to reach significance. 
The apparent differences among the sub-groups in 
their degree of support of the predictions raises the 
question of whether they also differ in their distribution 
of scores on the instruments used to test these predictions. 
On the basis of t-tests (2-tailed) between means as grouped 
in Table 7, significant differences between sub-samples 
TABLE 6 
CORRELATIONS BETWEEN "''EASURES OF SENSE OF IDENTITY, 
OCCUPA'riONAL FIT, AND ENCULTURATION IN SUB-SANPLES 
DIVIDED ON THE BASES OF BOTH VALUE-ORIENTATION AND 
SECONDARY SCHOOL BACKGROUND 
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Traditional Value -
Orientation 
Emergent Value -
Orientation 
Public H.S. Private H.S.Public H • .:> . Private H.S . 
(N=;21) · ~N=~O) ~ N=28l ~N=2~l 
Variables Sig. Sig. Sig. Sig. 
Correlated r lev. r lev. r lev. r lev. 
Soc. Conflict 
Index and Oc-
cup. Plans Q. -.168 N. S. -.015 N • .. . -.251 .05 -.241 N. S . 
Soc. Conflict 
Index and Soc. 
Desir. Scale -.341 .01 -.187 N. S. -.460 .0005 -. 356 .05 
Occup. Plans 
Q. and Soc. 
Desir. Scale .096 N.S. .051 N. S. .362 .005 .499 .01 
TABLE 7 
~ffiANS AND STANDARD DEVIATIONS FOR MEASURES OF PRINCIPAL 
VARIABLES IN THE 1 HOLE SAJviPLE ND IN DERIVED SUB-SAl,iPLES 
Social Con- Occupati onal Social 
flict Index Plans Q. Scale 
Mean Std . Mean Std . lVIean 
Grou:Qing Dev . Dev. 
Whole sample (N=l62) 20.2 9.23 68.0 10.04 12.0 
Public school (N=l09) 20.1 8.94 68.4 9.74 12.0 
Private school (N=53) 20.5 9.87 67.1 10.68 12.0 
Trad'l. Values (N=81) 21.7* 9.54 69 . 6 .... 10.20 12.0 
Emergent Values · (N=81) 18.8 8.73 66 .3"' 9.67 12.0 
Trad. - Public (N=51) 21.1 8.52 69.6 10.06 12.1 
Trad.-Private (N=30) 22.7 11.15 69.4 10.62 11.9 
Emerg.-Public (N=58) 19.3 9.30 67.2 9-39 11.9 
Emerg.-Private (N=23) 17.6 7.15 64.0 10.19 12.3 
*Difference between means signi ficant at the .05 level 
(t-test, 2-tailed prediction) 
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Desir . 
Std. 
Dev. 
3.15 
3.05 
3.37 
3.25 
3.07 
3.21 
3-37 
2.93 
3-43 
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were found only in the traditional-emergent dichotomiza-
tion. Herein, the traditional group was higher in mean 
Social Conflict Index score (that is, they had a lower 
average "sense of identity"} and higher in mean Occupational 
Plans Questionnaire score (that is, they averaged higher in 
"occupational fit"). However, when this issue was ap-
proached in terms of the distribution of cases divided on 
the basis of the group median scores on the variables (See 
Appendix B, Table VII-B); the traditional and emergent 
differences on these two variables, although in the direc-
tion consistent with the differences found between means, 
were not significant. Rather, the only s ignificant dif-
ference there appeared in the results of the public-private 
school dichotomization, where the public school graduates 
were more frequently above the group median on the Occupa-
ti·onal Plans Questionnaire, while the private school grad-
uates were more frequently below the median in "occupational 
fit." 
2. Supplementary Findings on Occupational Prestige 
As was mentioned in the discussion of the measure-
ment of enculturation in the last chapter, the popular 
prestige-ranking of each subject's first-choice occupation 
(as reported on item 1 of the Occupational Plans Question-
naire) was also coded in the findings. The purpose behind 
including this measure was to corroborate, in a rough way, 
the use of the Social Desirability Scale as a measure of 
enculturation, predicting a positive correlation between 
the two scores. Several limitations on the use of this 
measure exist. First, relative prestige rankings of 
occupational titles may have shifted in popular sentiment 
since 1947, when the survey was carried out. Second, some 
subjects' conceptions of their future job-roles either do 
not clearly fit one occupational title included in the 
survey or do employ an included title in a special sense 
which is obviously different from the popular conception 
of the job, on which the ratings are no doubt based. 
Therefore, to maintain consistency, several arbitrary 
rules were followed in assigning prestige rankings. It 
was decided that if a subject listed two alternative 
first choices which differed in prestige rank or if he 
listed an occupation which was compatible with two job 
titles ranked in the survey, the lower score would be 
uniformly assigned. It must be noted that all rankings 
clustered at the high end of the scale, which included 
trades and laboring jobs as well as jobs appropriate to 
college graduates; nonetheless, those occupations chosen 
by the Harvard student sample covered a moderate range 
{79-93). 
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In Table 8, the correlations between the prestige-
ranking of the chosen occupation and the other variables 
brought into consideration in this study are presented for 
the sample as a whole. The only significant correlation 
found within the whole sample was with the measure of 
"enculturation". As the direction of this outcome had been 
predicted from theory, a one-tail probability is given. All 
other correlations, not being based on any predictions as to 
outcome, were tested with two-tail probabilities. 
As the prestige-rankings of the occupations chosen 
were available, it was decided to break down the correlations 
with the main variables in terms of the sub-groups used above. 
This was based on the premise (or perhaps more realistically, 
the prejudice) that prestige considerations would differ-
entially influence the decision-making processes, and hence 
the identity-forming processes, of public and private school 
TABLE 8 
CORRELATIONS BETWEEN PRESTIGE-RANKING OF FIRST-CHOICE 
OCCUPATION AND ALL OTHER VARIABLES IN THE ~JHOLE SAIVIPLE* 
Variable Correlated with Prestige r Sig. level 
Social Conflict Index -.125 N.S • 
Occupational Plans Questionnaire • 115 N.S • 
Social Desirability Scale • 157 .025 
Public vs. Private High School .016 N.S. 
Traditionalism score -.034 N.S. 
Family social status -.019 N.S. 
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graduates. Further, by the very definition of the emer-
gent value-orientation, one would expect its adherents 
to be more influenced by popular prestige evaluations 
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than would be the independent traditionalists. The results 
reported in Table 9 indicate the latter presumption was 
valid, as the correlation between attained "occupational 
fit" and prestige is only significant for the emergent 
value-oriented sub-sample, and is significantly greater 
for this group than for the traditionalists. Further, 
when the emergent group was broken down further on the 
basis of secondary school background, the .correlation only 
remained significant in the private school graduate com-
ponent . This component was significantly different from 
both the private school traditionalists and the public 
school traditionalists . As the basis for Table 9 was only 
roughly derived from theory, two- tailed tests of signifi-
cance were used for all individual correlation coeffi-
cients and for all differences between pairs of coeffi-
cients . 
Again, to test the possibility that the distribution 
of prestige rankings in the sub-groups might differ among 
themselves, the data presented in Table 10 was examined by 
t-tests of differences between means . None of these dif-
ferences proved significant. 
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TABLE 9 
CORRELATION BET¥ffiEN PRESTIGE-RANKING OF FIRST-CHOICE 
OCCUPATION AND IviEASURES OF SENSE OF IDENTITY, OCCUPATIONAL 
FIT, AND ENCULTURATION IN SUB-SAMPLES DIVID~D AS TO SECOND-
ARY SCHOOL BACKGROUND AND VA1U~-ORIE "TATION 
Subgroupings: 
Secondary school: 
Public (N=l09) 
Private (N=53) 
Value-orientation: 
Tradi t. ( N=81 ) 
Emergent (N=81) 
Cross-classified: 
Trad-Pub. (N=51) 
Trad-Priv. {N=30) 
Emerg-Pub. (N=58) 
Emerg-Priv. (N=23) 
Variable Correlated with Prestige Ranking 
Social Con- Occupational Social Desir. 
flict Index Plans Q. Scale 
Sig. Sig. Sig. 
r lev. r lev. r lev. 
-.096 N.S . 
-.176 N. S. 
.043 
• 243 
N. S. 
N. s • 
-.076 N. S. -.111* N. S. 
-.160 N. S. .371 .01 
• 041 N. S. 
-.247 N. S. 
-.183 N.S . 
-.149 N. S. 
- .132* 
-.075 
• 243* 
. 611 
N.S. 
N. S. 
N.S. 
• 01 
.117 N.s. 
.230 N.S. 
.112 N.S. 
.206 N.S. 
.088 N.S • 
.161 N.S. 
.160 N.S • 
.325 N. S • 
*Difference between correlation coefficients significant 
at .05 level 
TABLE 10 
~ffiANS AND STANDARD DEVIATION ' OF OCCUPATIONAL PRESTIGE-
RANKINGS IN WHOLE SAMPLE AND IN DERIVED SUB-SAMPLES 
Difference 
between 
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Grouping Mean Std. Dev . means (t-test) 
Whole sample (N=l62) 86.9 4.22 
Public school (N=l09} 87.0 4.18 N. S. Private school (N=53} 86.8 4.35 
Traditional values (N=81} 86.6 4.16 N. S. Emergent values (N=81} 87.2 4.29 
Tradit-Public (N=51} 86.3 4.16 N.S . Tradit-Private (N=30} 87.1 4.20 
Emerg-Public (N=58} 87.5 4.16 N. S. Emerg-Private {N=23) 86.3 4.60 
CHAPTER IV 
DI SCUSSI ON OF FI ND INGS 
A. Results Relevant to Original Predictions 
As may be seen from Table 1, tests of the first 
three predictions derived from Erikson's formulation (that 
"sense of identity" would be correlated with "occupational 
fit" and that each of these would be correlated with 
"enculturation") yielded statistically significant results. 
However, even though all three relationships were confirmed 
at a better than chance level, so much of the variance from 
the regression lines was unaccounted for in the correlation 
coefficients that the use to which these findings may be 
put is limited. While these results are adequate for the 
basic purpose of this investigation, that of testing Erik-
son's overall formulation, they fail to establish suffi-
ciently interdependent relationships to allow one to pre-
dict from the presence or absence of one variable to the 
consequential presence or absence of either of the others. 
Thus, on the basis of these findings, all that can be said 
with assurance is that the relationships posited by Erikson 
have been demonstrated to exist and must be recognized as 
relevant in any future investigations of these factors, 
individually or together. However, one cannot conclude 
that poorly developed "occupational fit' ' necessarily 
entails a weak sense of identity nor that only an 
enculturated adolescent can have a strong sense of identity 
or a well fitting occupational goal. 
The failure of the findings t o establish levels of 
predictability of this sort raises a number of issues. 
First, one may question whether the variables are theo-
retically or operationally of a type which would permit 
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the attainment of this goal. Then, one may question 
whether the relationships posited, while clearly existing, 
do in reality represent sufficiently discrete interdepend-
ent processes to allow this expectation of predictability. 
Finally, one may question the adequacy of this study in 
determining veridical levels of intercorrelation among the 
processes under consideration. With these questions in 
mind, one may begin by considering Erikson 's definition 
of the "sense of identity", which it may be recalled, is 
based on the individual's perception of a congruence 
between his own self-image and the image of himself which 
he believes others hold. Several limitations to this 
conceptualization are evident. Even were one to allow 
the basic validity of it, certain intrinsic limitations 
exist. As was pointed out by Pirandello (1952): 
For the drama lies all in this - in the conscience 
that I have, that each one of us has. We believe 
this conscience to be a single thing, but it is many-
sided. There is one for this person, and another 
for that. Diverse consciences. So we have this 
illusion of being one person for all, of having a 
personality that is unique in all our acts. But it 
isn't true. We perceive this when, tragically per-
haps, in something we do, we are as it were, suspended, 
caught up in the air on a kind of hook. Then we 
perceive that all of us was not in that act, and 
that it would be an atrocious inj ustice to judge 
us by that action alone, as if all our existence 
were summed up in that one deed. (pp. 231-232) 
Thus, several elements in Erikson 's formulation must be 
relative, at best. One does not have the same meaning 
for everyone else. Therefore, a congruity between a part 
of one's own self-image and the image of that part held by 
some people necessarily implies an incongruity between 
that element of the self-image and the image of it held 
by certain other people. Therefore, the perfect corre-
spondence which an optimum sense of identity implies is 
illusory. 
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However, one may go beyond this and question the 
appropriateness of Erikson's formulation. Erikson's (1958) 
own application of this formulation in his idiographic 
study of ~~rtin Luther points this up, as does Schweitzer's 
(1948) study of the life of Christ. Both subjects attained 
an outstanding degree of integration, stability, and recog-
nizability of their personal meaning (~hat is, both had 
strong identities.), but neither felt his personal meaning 
was shared or understood by t hose around him. It would 
appear, therefore, that for at least some individuals 
identity can develop without social reinforcement. Con-
versely, it is suggested that social reinforcement alone, 
even if it is perceived as present, is insufficient to 
provide the basis for a strong identity. Erikson's formula-
tion neglects a consideration of the individual's satisfac-
tion with his self-image, be it perceived as socially cor-
roborated or not. Thus, as it stands, Erikson's formulation 
implies that the individual who unhappily feels he is worth-
less and feels others see him as worthless has a stronger 
sense of identity (albeit a negative identity) than the 
individual with some positive self-regard who fears that 
others underestimate him. While this is admissible, and 
perhaps even necessary, to allow one to operationalize the 
"sense of identity" as explored in this study, it limits the 
applicability of the results obtained. The issue then becomes 
to what extent this formulation is appropriate. Logically, 
the answer would be that Erikson's "sense of identity" is 
more relevant for those subjects to whom the views held by 
others is an important consideration. Thus, it is 
inappropriate to base the total assessment of the identity 
strength of an individual who doesn't care what others think 
of him on how much he believes they do or don't agree with 
his self-image. Support for this conclusion may be derived 
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from the findings reported in Table 7, wherein the 
traditional sub-group, who tend to value independence 
more, showed greater average self-perceived other 
discrepancy {which Erikson would call a weaker sense of 
identity} than the conformist-oriented emergent sub-group, 
despite equal enculturation and superior occupational fit. 
It may well be that the traditionalist mean was weighted 
in this direction because they were less concerned with 
attaining this congruity, valuing others' views of them 
less to begin with. Therefore, the simple factor of per-
ceived congruence between self-image and image seen as 
held by others, which Erikson posits without qualification 
as central to identity-formation, need not necessarily be 
so. Its specific meaning for the individual must be con-
sidered. Even the finding of high self-perceived other 
congruency itself must be evaluated, for it may represent 
a self-image so strong that the individual feels the others 
around him must see him in the same way, a self-in1age 
gaining strength from perceived social reinforcement, or a 
self-image derived from the views perceived as held by 
others. Likewise, those with high self-perceived other 
discrepancy may see those around them as misunderstanding 
them and so withdraw fron1 them or may just be independent 
of them. That is, their posture may be a defensive 
maneuver, or like Thoreau, they may hark to a different 
drurmner, basing their identity on more internal criteria. 
Turning to the factor of "occupational fit", it 
is evident throughout the findings that the relationships 
between it and the other two variables are consistently 
the most tenuous, especially in the case of the sense of 
identity. The most obvious reas on is f ound in the nature 
of the occupational choice process itself, which as Super 
(1957a), Ginzberg (1951), and others have noted, is more 
dependent on economic, environmental, and pure chance 
factors than on i ntrapsychic determinants. Thus, any 
correlat i on involving the occupational choice process 
and another intrapsychic factor cannot be expected to 
be very high. However, beyond this and the limitations 
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of the "sense of identity" discussed above, the particular-
ly low correlation between these two variables may be 
related to a conclusion reported by Wertenbaker (1962) 
in an article on identity problems in Harvard under-
graduates. 
In the past, the young lived surrounded by 
pictures of what the future might hold; a small 
town was full of men, including their own fathers, 
doing different jobs, whom they mi ght wish to 
emulate. Now one is brought up in some suburb, 
and the only grown men in town are the doctor, the 
parson, and the druggist. Father leaves for work 
on the eight-three, and moves up from the Third to 
the Second National Bank, and Mother doesn't even 
know what he does there. So one finds young men 
at college having to s olve the problem of how 
work can be a man's function. {p. 80) 
This conclusion may be seen as supported by the f inding, 
reported in Table 7, that the traditional sub-group, 
despite weaker sense of identity and equal enculturation, 
averaged higher in occupational fit than did the emergent 
sub-group. It may be recalled that traditionalism, as 
defined by the Prince scale used here, i ncludes a work-
success ethic (the traditional "Protestant ethic"). If, 
as has been suggested, occupational role models are absent 
from the environment, then this finding becomes readily 
explicable on the basis that the traditionalists, holding 
this value internally, have less difficulty in solving 
"the problem of how work can be a man's f unction" and so 
move earlier and more surely toward locating a fitting 
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occupational role. Thus, the difference between these sub-
groups may be seen as congruent with the view that to-day 
work-roles are less immediate in the loci of identity-
formation {the home communities), and consequently, lower 
correlation between these two factors is to be expected 
than between sense of identity and contributors to it made 
more pressing by their constant presence in the environment. 
Beyond the limitations inherent in the theoretical 
formulation of the variables, other factors may be assumed 
to be contributing to the low order of the correlations. 
One such factor which is no doubt operating is the fa i lure 
of the measures used to assess the variables to encompass 
them fully. All three basic variables are global concepts, 
and the measures employed in this study were finite. 
Little prior evidence as to the relevance of the specific 
measures used was available. Therefore, the possibility 
exists that, for the subject-population employed here, 
perceived corroboration of other characteristics than 
those used in the Brownfain scale may be more central to 
identity-formation, or evaluations attributed to reference 
groups other than peers may have more personal significance. 
Further, other aspects of "occupational fitrr than those 
tapped by the Occupational Plans Questionnaire may be 
more central for this population and would have yielded 
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stronger findings. Similarly, the social desirability 
value of the behavioral items included by Christie might 
have differed somewhat from the normative Harvard ethos, 
wherein~ some people tend to feel, deviation is tolerated 
more. Therefore, had the Social Desirability Scale included 
different items, it might have been a more appropriate 
measure for the immediate cultural environment in which 
this study was carried out. 
These considerations may be viewed in a different 
way, as well. The subjects used in this study form an 
extremely homogeneous group (juniors at Harvard College) 
which is far from representative of all male college 
students, let alone all adolescents. Where significant 
findings on all three predictions were obtained in such 
a homogeneous group, there is reason to assume that the 
correlations between variables would increase in a more 
heterogeneous group, in which wider ranges of the vari-
ables would be likely to be present. For instance, Table 
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3 indicates that the correlations between occupational fit 
and the other two main variables hold only for public school 
graduates. As Table 5 indicates that secondary school atten-
dance is significantly related to family social status, there 
is a good possibility that occupational fit would be found to 
correlate more significantly with sense of identity and with 
enculturation in a group of subjects drawn from a somewhat 
broader (and hence lower) socio-economic level than is found 
at Harvard. 
In summary, the results of the tests of the first 
three predictions provide support for Erikson's formula-
tion. However, the limited nature of the findings would 
lead one to believe that factors other than simple errors 
of measurement are contributing to the variance. Limita-
tions of instruments used, in the face of the global con-
cepts they aim to assess, and limitations of sample 
heterogeneity no doubt contribute. As will be discussed 
in the next section, other factors influence the nature 
of the interrelationships also. Nonetheless, it appears 
most appropriate to conclude that while, in adolescents, 
sense of identity and occupational fit both appear to 
develop, relative to each other and to enculturation, their 
causal interdependence has not been demonstrated. 
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Turning .to the test of the fourth prediction, the 
data presented in Table 2 is of relevance. There it roay 
be seen that t he direct relationship between sens e of 
identity and occupational fit, predicted from Erikson's 
statement and demonstrated by the finding in Table l, 
breaks down when the contribut l on of enculturation is 
partialled out. However, the correlations betvveen each 
of t hese factors and enculturation remain significant 
when the contribution of the other factor is partialled 
out. This finding may be seen as clarifying a point on 
which Erikson appeared vague, that of how the inter-
relationships he posited among the three variables were 
structured. As was noted in Chapter I, two possible 
formulations appeared consistent with his statements. 
One would be: "Sense of identity involves enculturation. 
Sense of identity include.s occupational fit. Therefore, 
occupational fit is related to enculturation." The 
other would be: "Sense of identity involves enculturation. 
Occupational fit involves enculturation. Therefore, sense 
of identity and occupational fit are related." The 
findings support the latter of these, that sense of identity 
and occupational fit derive their relationship through the 
common factor of enculturation. (Had the former forumula-
tion been true, one would have rather expected the correla-
tion between occupational fit and enculturation to disappear 
when the effects of the sense of identity were partialled 
out.) 
It may be pointed out that this finding is con-
sistent with the discussion (above) of the role of the 
occupation in identity-formation. If it is true that male 
occupational role models are absent from the environment 
in which identity-formation occurs, other considerations 
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present there may assume greater significance, and the 
relative contribution of occupati onal fit to the develop-
ment of a sense of identity may be more peripheral. It is 
obvious that much beside occupational fit enters into 
identity formation, especially for college students who 
are able to delay making an occupational choice, and there-
fore the findings in Table 2 should not come as a surprise. 
B. Additional Sources of Unaccounted-for Variance 
As has been pointed out, the relationships estab-
lished by the findings presented in Table 1 are inadequate 
to allow any precise predictability among variables. In an 
attempt to locate the sources of variance, several likely 
factors were introduced into the consideration, and the 
sample was separated in terms of them for further analyses. · 
One of these factors based on McArthur's (1954 and all 
following) suggestion, was public versus private secondary 
school attendance. This factor, as may be seen from Table 
5, is orthogonal to the three principal variables but is 
I 
significantly related to family socio-economic status. 
Results presented in Table 3 indicate that while no 
significant differences exist between the correlations 
in the public school and the private school sub-groups, 
all predictions hold for public school graduates, but both 
relationships involving occupational fit break down in the 
private school alumni group. 
The data provide two possible sources of explana-
tion for this. One is through the finding, presented in 
Table VII-B of Appendix B, that significantly more public 
school graduates fall above the group median in occupa-
tional fit. The weighting of public school alumni above 
the median suggests the possibility that the public school 
environment itself stresses the issue of occupational 
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choice more, causing earlier closure on it. The presence of 
non-college-preparatory courses, pre-vocational students, 
vocational guidance counselors, etc., in public schools 
keeps the fact that one must decide on an occupation before 
the eyes of the students from this source. However, at 
most private schools, where college is the inevitable next 
step, nothing is done to promote closure on occupational 
plans. The particular existence of this orientation in the 
elite New England private schools (from which a number of 
the subjects in the sample had graduated) has recently been 
noted by vfinter ~ al. (1963}, who comment on "@he 
greater respect at St. Grottlesex for the leisurely, non-
career oriented, intellectual life." (p. 256) As the issue 
is stressed less for them, private school boys appear to 
develop their sense of identity with far less, if any, 
reference to occupational role assumption. Further, carry-
ing this line of reasoning through, the fitting of oneself 
to an occupational role, being stressed less for private 
school students, might appear to them less involved in 
taking one's place in the culture. Therefore, no correla-
tion between occupational fit and enculturation appears 
for them either. 
Another factor sugges ted by the data which would 
contribute to the same processes is the higher family 
socio-economic status of the private school graduate s . 
(See Table 5) With less family economic pressure, there 
is less need to think early of "a way to make a living." 
Therefore, not being confronted with the issue of occupa-
tional choice at home (nor at school, as hypothesized above), 
its relevance to identity-formation and enculturation are 
less for private school graduates, as is reflected in the 
insignificant correlations found in this sub-group . How-
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ever, the public school graduates, confronted both .at 
school and at home with the inevitable need to assume an 
occupational role, relate this factor more to their identity 
formation and to their process of fitting into the culture. 
vfuile public versus private secondary school 
attendance is evidently one factor which contributes some-
what to the variance unaccounted for in the whole sample 
correlations, it far from explains the matter fully. 
Another variable, orthogonal to the private school public 
school factor, to family social status, and to the three 
principal variables (Cf. Table 5) is the subject's value-
orientation. This has been shown (King et al., 1961) to 
be relevant to a number of characteristics of college 
students, including their degree of certainty as to their 
occupational choice. As may be seen from Table 4, when 
the sample was divided at the median as to their orienta-
tion toward traditional values (those above the median 
holding more "traditional" values, those below holding 
more "emergent" values), the "emergent" subjects produced 
correlations which supported the predictions more signifi-
cantly and accounted for somewhat more of the variance than 
did the whole, undifferentiated sample. The three correla-
tions between paired variables in the "traditional" sub-
group were only about half as large as those in the 
"emergent" sub-group, and again both correlations involving 
occupational fit broke down here. A significant difference 
between the two sub-groups was found as to their correla-
tions between occupational fit and enculturation. 
The meaning of the differences found between these 
two sub-group's mean scores on the Social Conflict Index 
and on the Occupational Plans Questionnaire, shown in 
Table 7 ("traditionalists" averaged lower in sense of 
identity and higher in occupational fit}, have been dis-
cussed above. These were interpreted in terms of the 
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scales which contributed to the traditional (work-success, 
future-time orientation, independence, and puritan morality) 
and emergent (sociability, present-time orientation, con-
formity, and relativistic moral attitude) categories. The 
higher mean discrepancy between self-image and perceived 
others' image (lower sense of identity) in the traditional 
group was accounted for in terms of the lesser concern with 
peer-group trends and more internalized standards which the 
constituent scales imply. Thus, being less concerned with 
others' views of them, the traditionalists do less to 
create a rapprochement between these and their self-image. 
However, the individuals holding an emergent orientation, 
which values the factors of sociability and conformity, 
are more concerned with others' views of them and so devel-
op a greater correspondence between these and their self-
image. Similarly, the higher mean occupational fit in the 
traditional sub-group may reflect their higher valuation 
of a work-success ethic and consequent greater emphasis on 
locating an appropriate self-fulfilling occupational role. 
However, the emergent sub-group values sociability more 
than work-success, and so concentrates less on finding a 
work role, except as a social function. 
A problem arises, however, as to how to reconcile 
the finding that the traditionalists average higher in 
occupational fit with the finding that, in this sub-group, 
the correlation between occupational fit and enculturation 
is significantly lower than in the emergent sub-group. 
Again, an explanation of this may be found in the factors 
which constitute each of the two value-orientations. It 
is suggested that the traditionalists, who value independence 
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over social conformity, relate their occupational decision 
to self-realization (which might almost be equated with 
Calvinistic "election") rather than to adopting the culture. 
However, the emergents, who are more socially conscious, 
structure their behavior more in terms of storing up socially 
negotiable symbols, among which is included a putative occu-
pational role. Thus, the assertion "I'm going to be a doc-
tor," when made by a traditionalist, would probably emphasize 
the word "I''; but when made by an emergent, would emphasize 
the role of "doctor". 
Further support for this interpretation may be 
deduced from the finding, presented in Table 9, that the 
emergents showed a significantly higher correlation between 
their occupational fit and the prestige ranking of the 
occupation they chose than did the traditionalists. Thus, 
the emergents fitted themselves to occupational roles which 
offered higher status in the eyes of society. This is 
consistent with the interpretation suggested here, that 
the emergents look to society for corroboration and cues 
for action. Traditionalists, having less concern with 
social symbols or the judgments underlying them, involve 
them less in their life-decisions. In general, this set 
of findings would seem to indicate that individuals with 
different value-orientations use different sources for 
their identity formation. Further, one's value-orienta-
tion may determine how the same source is perceived or 
utilized by different individuals, even if it is relevant 
for everyone. Thus, emergents, who are more socially 
conscious, involve social value-judgments of occupations 
more in their career decisions and relate occupational fit 
more to becoming enculturated. However, traditionalists 
appear to develop better personal occupational fit with 
less reference to socio-cultural considerations. These 
processes, in turn, are reflected in the somewhat greater 
relevance of occupational fit to the sense of identity of 
emergents, who structure both phenomena more in terms of 
their social implications. 
Having found public-private secondary school back-
ground and value orientation to be orthogonal factors 
which both contribute somewhat to the variance left un-
accounted for in the tests of the original predictions, 
it was decided to see whether their interaction contributed 
any more in accounting for it. As is indicated in Table 6, 
the traditional and emergent groups were each broken down 
on the basis of secondary school background. · .~ile the 
differences among sub-groups failed to reach statist i cal 
significance, the dramatic nature of some of the differ-
ences (~, between private school traditionalists, for 
whom none of the predicted relationships held, and public 
school emergents, for whom all proved significant) appears 
to indicate the utility of looking within an individual's 
value-orientation for differentiating background influ-
ences. The results of Table 6 also serve to corroborate 
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the inference which could be drawn from comparing the 
results of Tables 3 and 4, that taken separately, value-
orientation is of greater significance than secondary school 
background in influencing the relationships under investiga-
tion in this study. 
The utility of looking within value-orientation for 
the effects of different backgrounds is concretely demon-
strated in Table 6, where a strikingly deviant positive 
correlation between occupational fit and the prestige ranking 
of the chosen occupation occurs in the emergent-oriented sub-
group who were private school graduates. In an attempt to 
determine what background factors might cause the differen-
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tiation among the sub-groups (on the assu1nption that the 
same value orientation, arrived at in different ways, might 
not mean the same thing), several possibilities were explored. 
Those which appeared most likely were socio-economic status 
and religious background. As may be seen from Tables IX-B 
and X-B of Appendix B, neither of these provided conclusive 
findings, partially because of the small size of the sub-
divided samples. Of potential interest was the finding that 
among private school graduates, all Catholics held emergent 
value-orientations, all Jews held traditional orientations , 
and Protestants were fairly evenly split. However, among 
the public school graduates, the trends were reversed in the 
case of Catholics and Jews (about twice as many of the 
former being traditional and twice as many of the latter 
being emergent) while the Protestants remained evenly 
divided. However, larger numbers would be required before 
the significance of this finding could be assessed. Further, 
when the private schools from which the traditional and 
emergent sub-group n1embers came were examined for con-
tributing influences in terms of boarding versus day schools 
and in terms of the schools themselves, no clear patterns 
emerged (See Table XI-B in Appendix B). Therefore, the 
relevant background factors which might produce differ-
entiation within the value-orientation sub-groups remain 
undetermined. 
Despite a vast number of unsolved issues opened by 
the results discussed above, one definite conclusion that 
may be stated is that other factors not specifically 
included within his formulation appear to influence how ap-
propriate Erikson's postulations are for a given individual. 
Thus, his formulation appears to be more appropriate for 
individuals holding an emergent value-orientation than for 
those holding traditional values. Background experiences 
such as type of secondary school attended even appear to 
influence the appropriateness of his formulation to some 
extent. However, these findings should not be seen as 
discrediting his general formulation (indicated above as 
proving significant under empirical test), but as suggest-
ing that parameters exist by which it could be made more 
specific. On this point, it may be recalled that the cli-
nical population at the Austen Riggs Foundation, from 
experience with whom Erikson originally f ormulated his 
theory, was not an unbiased one (Coon and Raymond , 1940}. 
Therefore, relationships which appeared dominant in that 
group may not universally be s o. 
C. Implications of Findings 
Two sets of implications may be derived from the 
results of this study, one (for current practice} based on 
what was found and the other (for further research) bas ed 
on what was not found. As to the former, the relevance of 
any findings on the process of identity-formation for the 
practice of counseling psychology has been sugges ted by 
Tyler (1958): "Counseling is one kind of psychological 
helping activity, the kind that concentrates on the growth 
of a clear sense of ego identity and the willingness to 
make choices and commitments in accor ance with it". (p. 8) 
However, within that, the s pe cific findings of this study 
have somewhat more focused i mplications a s well. First, 
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the results serve to reassert the obvi ous, but often over-
looked , fact t hat t he same behavioral conclusion in dif-
ferent individuals may result from quite different processes. 
Thus, given one background or one personal orientation, the 
attainment of a sense of identity may require the location 
and assumption of a f itting occupational role. However, an 
individual with a different orientation may develop a 
strong sense of identity without any reference to t aki ng 
an occupational role. Therefore, the couns elor cannot 
conclude that vagueness in occupational plans necessarily 
i mplies identity diff usion . Further, the same motivations 
cannot be assumed in all cases in which the problem of 
gaining closure on an occupat i onal plan exists. 
The r ole of personal value-hierarchies i n deter-
mining what factors are selectively chosen, even from an 
outwardly similar environment, for identity-formation or 
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for occupational choice is also pointed up by the findings . 
Thus, for example, it would appear that before one can 
assess the extent to which cultural norms or pressures 
influence a decision, one must know how important con-
formity is for the individual (in either a positive or 
negative direction). Relevant to this, certain other 
caveats for counseling practice occur, such as maintaining 
awareness of the fallacy of assuming that one background 
necessarily inculcates one orientation. Thus, traditional 
value orientation did not, as one might have assumed, relate 
to private secondary school attendance, socio-economic class 
membership, or religious background. 
Turning to the implications for further research 
in this area, a number of questions remain unanswered. 
While it has been possible to uphold Erikson's formulation 
to the extent of concluding that the sense of identity and 
occupational fit are both somewhat related to the process 
of enculturation, and through that, to each other, the 
variance left unaccounted for by the level of t hese 
relationships requires explanation. Several contributors 
to it which appear to be i ndependent of each other 
{secondary school background and value-orientation) 
have been located, but do not provide the whole picture. 
Other contributors, possibly more relevant, must exist 
and should be located. 
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As has been pointed out, the samples used both for 
Erikson's original hypothesis-formation and for this study 
of it were selectively biased (albeit in apparently dif-
ferent ways). The applicability of the formulation remains 
to be tested over a wider range of age (all of adolescence, 
as implied by Erikson's statements), i ntelligence, social 
class, and sex. (Do girls' sense of identity i nvolve 
attaining occupational f it? Tyler's (1961) findings would 
imply they do not.) 
Also related to this is the issue of determining in 
which cultural settings Erikson's formulation holds true. 
If, as McArthur (1954a and b) suggested, public and private 
school backgrounds (between which differences were apparent) 
represent two sub-cultures, how much greater differences in 
degree of support for Erikson's formulations might be found 
among cultures. Learning this, the differences between 
cultures might supply leads as to further relevant influ-
ences on the processes under consideration. 
The nature of the relationship between the develop-
ment of the sense of identity and the attainment of oc-
cupational fit remains unclear. How and how much does 
choosing an occupational role contribute to forming an 
identity? Conversely, how much of a sense of identity 
must be achieved before a person is in a position to make a 
fitting occupational choice? Related to this concern is 
that of the person with a strong sense of identity who can-
not fit comfortably into any one of the occupational roles 
available within the culture, such people as Luther, whom 
Erikson (1958) himself described in detail. 
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The last mentioned concern would speak to an issue 
avoided in this study but inevitable in the broader context 
of this area of investigation. That is the relationship 
between the sense of identity and identity itself. Is 
identity based on nothing more than the feeling that others 
agree with one's self-image? ~~Y one have a strong iden-
tity without a strong sense of identity or a weak identity 
despite a strong sense of identity? Erikson remains unclear 
on this, but the issue must be clarified at some point. 
This is certainly necessary before the concept of identity 
can be employed in some of the areas in which it can 
potentially be most fruitful, such as in the s tudy of 
creativity. If most current theories of creativity (See 
Anderson, 1959, especially chapter by Rogers) are correct, 
the creative person is generally one who is aware that he 
stands alone in the face of convention or popular opinion 
of some sort but has the inner strength to do so. However, 
by Erikson's definition of self-perceived other congruence, 
the creative person would be one with a very weak sense of 
identity. This appears incorrect in the light of the 
basic meaning of the phenomenon and evidently requires 
some clarification. 
In essence, this study has been more exploratory 
t han definitive. tihile supporting Erikson's formulation 
to some extent, perhaps its real value lies in the extent 
to which it has demonstrated the unmet need for clarifica-
tion and investigation of a concept ~vhich is "as strategic 
in our time as the study of sexuality was in Freud's time." 
CHAPTER V 
SUivilVIAR Y 
In his book Childhood and Society (1950}, Erik 
Erikson suggested that societies provide mechanisms which 
permit the maturational development of their constituent 
members. Passage through each life stage is facilitated 
by the adoption of t hese socially-provided (and uniquely 
socially sanctioned) processes, which allow one to deal 
with the major problems of that life stage. In Erikson's 
developmental schema, the principal problem of adolescence 
is identity-formation. The socially sanctioned process 
which Erikson (1950) posited the individual undertook to 
solve this problem was described by him as: 
The growing and developing youths, faced with 
this physiological revolution within them 
Ladolescenci!, are now primarily concerned with 
what they appear to be in the eyes of others as 
compared with what they feel they are, and with 
the question of how to connect the roles and 
skills cultivated earlier with the occupational 
prototypes of the day •••• The sense of ego identity, 
then, is the accrued confidence that the inner 
sameness and continuity are matched by the same-
ness and continuity of one's meaning for others, 
as evidenced in the tangible promise of a 'career'. 
(pp. 227- 229} 
In order to investigate this formulation experi-
mentally, it was re-cast in the form of the following 
hypothesis: 
The development of the sense of identity in an 
individual moving through adolescence is positively 
related to the extent to which he has been able to 
perceive himself as fitting into an anticipated 
occupational role. However, the basis for this 
relationship is that the process of enculturation 
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(i.e., the acquisition of one's own culture) underlies 
both of these processes. 
From this general hypothesis, the following four 
predictions were derived for testing: 
l. The sense of identity (as defined by Erikson) 
achieved by adolescents will be positively related 
to the extent to which they perceive themselves as 
fitting into an anticipated occupational role. 
2. The sense of identity achieved by adolescents 
will be positively related to their degree of 
enculturation. 
3. The degree to which adolescents perceive them-
selves as fitting into an anticipated occupational 
role will be positively related to their degree of 
enculturation. 
4. The common relationship of both the sense of 
identity and of occupational fit to enculturation 
(Predictions #2 and ~3) will underlie the relation-
ship between these two phenomena (Prediction #1). 
To test these predictions, instruments were found 
which operationally measure the "sense of identity" (The 
Brownfain Social Conflict Index measures the degree to 
which the individual sees others as holding the same view 
of him as he himself holds.), and "enculturation" (The 
Christie Social Desirability Scale measures conformity to 
social norms.). As no appropriate instrument was available, 
an Occupational Plans Questionnaire was constructed to assess 
the degree to which an individual has been able to "connect 
the roles and skills cultivated earlier" with an anticipated 
occupational goal. 
vmen these instruments were administered to a group 
of 162 Harvard College juniors, the results supported all 
four predictions. However, the correlations obtained in 
the tests of the first three predictions, despite reaching 
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statistical significance, failed to account for enough of 
the variance to allow predictability. In an attempt to 
locate factors contributing to the variance, the group vlas 
sub-divided on the basis of several factors which it was 
thought might differentially influence the association 
among the variables. 1ihen the group was divided on the 
basis of public versus private secondary school background, 
the correlations (especially those involving occupational 
fit) generally improved somewhat within the public school 
sub-group but fell in the private school sub-group. More 
striking differences of the same sort were found when the 
sample was divided on the basis of the subjects' value-
orientations (that is, whether they held the "traditional" 
value constellation of work-success, future-time orienta-
tion, independence, and puritan morality, in which case the 
correlations fell; or held the "emergent" value constella-
tion of sociability, present-time orientation, conformity, 
and relativistic moral attitude, in which case the predicted 
relationships were somewhat stronger). As the two factors 
were orthogonal, the value-orientation dichotomy was sub-
divided in terms of the secondary school background of each 
group's adherents. In this analysis, all predictions held 
significantly only .for emergent-oriented subjects from 
public schools, and none held for traditionalist private 
school alumni. These findings were taken as indications 
for the conclusion that Erikson's formulation, quoted above, 
is not necessarily universally appl icable, but one's .values 
and one's background influence what factors contribute, and 
in what proportions, to the process of identity-formation 
during adolescence. 
APPENDIX A 
INSTRU~ffiNTS USED 
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PART 1 
Construction and Application of 
the "Occupational Plans Questionnaire" 
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OCCUPATI ONAL PL ~ U~STIONNAIR~ ITE~ill 
1. Please describe, as specifically as you can, whatever 
occupation or type of work you now think you will enter. 
Even though your plans may be very tentative, give as 
much information as you can . 
2 . Do you think you will really follow these plans through? 
{Check only one) 
I'm very sure I will 
---
I'm fairly sure I will 
I have some doubts about my plans 
I'm very unsure of my plans 
3. How satisfied are you with this choice? (Check one) 
Absolutely satisfied 
Very much satisfied 
Fairly well satisfied 
Somewhat satisfied 
Not really satisfied 
4- How much does this type of vvork appeal to you? (Check one) 
Appeals without reservat i ons 
Appeals very much 
Appeals a fair amount 
Appeals somewhat 
Does not really appeal 
5. 
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How disappointed would you be if ¥OU found you could not 
enter this occupation? (Check one} 
_____ Extremely disappointed 
_____ Quite disappointed 
_____ Somewhat disappointed 
_____ Slightly disappointed 
Not really disappointed 
6. For how long have you been seriously thinking of this 
occupation? (Check one) 
_____ Since elementary school 
_____ Since high school 
-----
Since entering college 
_____ Within this academic year 
7. How many people in this occupation do you know personally? 
(Check one) 
_____ Over 25 people 
_____ 13 to 25 people 
-----
6 to 12 people 
----- 2 to 5 people 
_____ One person 
No one I can think of 
8. How many people in this occupation do you know by reputa-
tion; that is, how many (other than those referred to in 
the last question) can you name? (Check one) 
-----
More than 50 people 
----- 26 to 50 people 
6 to 25 people 
_____ 0 to 5 people 
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9. How much reading related to this occupation (other than 
that assigned in courses) have you done? (Check one) 
--~- Over 30 books and articles 
---
16 to 30 books and articles 
----- 6 to 15 books and articles 
5 or less books and articles 
10. vihich of the following experiences related to this 
occupation have you had? (Check as many as apply) 
Paid work in the occupation itself 
Paid Hork in an immediately related field 
Paid vvork in a somewhat related field 
---
Volunteer work in the occupation itself 
_____ Volunteer work in an immediately related field 
Volunteer work in a somewhat related field 
----
---
A hobby i~nediately related to it 
A hobby somewhat related to it 
Other relevant experience (Specify:) 
----------------
11. How many of the courses which you have taken at college 
are related to this occupation? (Check one) 
Almost all of the courses 
---
-----
I~ny of the courses 
Some of the courses 
---
Few of the courses 
None of the courses 
12. (a) List, on the five lines below, the five most 
important abilities which you feel are required 
for success in this occupation. 
1. 
2. 
3. 
4. 
5. 
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(b) Now go back and circle the numbers of those which 
you feel you pos sess. 
13. Which of the following capacities will you be able to 
bring to your work in order to help take you where you 
want to go? {Check as many as apply) 
Creative abilities 
_____ Very high intelligence 
_____ A capacity for hard work 
Not sure about capacities as related to occupational 
goals 
14. (a) Rank the following personal goals in the order of 
their importance to you. (Number from 1 through 6, 
with 1 as the most i mportant to you, 2 as the next 
most important, and so on.) 
_____ Helping other people 
Doing well financially 
-----
_____ Being in a position of power 
_____ Enjoying or creating beautiful objects 
Thinking about or working out ideas 
Defining your place in the cosmic schema of 
things 
(b) Now go back and place in a check mark after the 
three goals which you think this occupation can 
most satisfy for someone in it. 
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15. How many of your major interests (that is, the things 
you most enjoy doing) do you expect you will be able 
to ~ursue within your work in this occupation? (Check 
one) 
-----
All of my major interests 
_____ All but one or two of my major interests 
The majority of my major interests 
-----
_____ About half of my major interests 
_____ Relatively few of my major interests 
16. (a) List, on the five lines below, your five strongest 
interests, that is, the five things you most enjoy 
doing. 
1. 
2. 
(b) Now go back and circle the numbers of those which 
you expect you will be able to do within your work 
in this occupation. 
17. How far do you expect you will go in this occupation? 
(Check one) 
_____ To the top 
Into the higher ranks 
-----
Somewhat above average 
_____ Average 
_____ Below average 
No idea 
lS. Once you are finished with your training, how long do 
you think it will take you to achieve your highest 
level of success in your occupation? (Check one) 
_____ Within S years 
---
9 to 13 years 
14 to 19 years 
20 years or more 
No idea 
19. (a) Do you have a second choice, in case these plans 
do not work out? 
Yes 
No 
(b) If YES, what is your second choice occupation or 
type of work? (Describe in as much detail as 
possible.) 
(c) If YES, how much do you prefer your first choice 
over your second choice? (Check one} 
_____ A great deal 
____ Somewhat 
__ Slightly 
___ A toss-up 
20. How many other occupations (other than your first choice 
and your second choice, if you had one) are you currently 
seriously considering as possible careers for yourself? 
(Check one) 
No others 
---
One other 
---
Two others 
Three or more others 
-----
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21. How many other occupations (other than those discussed 
in any of the preceding questions) have you seriously 
considered and then abandoned? (Check one) 
None 
_____ One 
_____ 2 or 3 
_____ 4 or more 
22. How much time do you spend thinking about what you will 
do in your future occupation? (Check one) 
_____ It is almost always in my thoughts 
It is frequently in my thoughts 
_____ It is sometimes in my thoughts 
_____ It is rarely in my thoughts 
23. Rank in order (Number from 1 through 5, with 1 as the 
most satisfying) the satisfaction which you expect the 
following will give you when you are through with your 
training and settled in the community. 
Leisure time recreational activities 
-----
_____ Family relationships 
-----
Religious beliefs or activities 
Your occupation 
-----
Participation as a citizen in community affairs 
SCORING OF OCCUPATIONAL PLANS QUESTIONNAIRE 
a. Items are scored so that better "occupational fit" is 
given pigher value. 
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b. Items containing a number of alternatives, one of which 
is to be checked, are all arranged with best "fit" 
(highest value) alternative at the top and the rest 
placed in descending order. 
Therefore: items 2, 3, 4, 5, 6, 7, 8, 9, 11, 15, 17 
18, 19c, 20, 21, and 22 are all scored by 
assigning the lowest alternative the value 
"1" {"0", in items 17 and 18) and adding 
one point for each successively higher 
alternative. 
Further, an answer of "No" on item 19a is 
considered as one step higher than the top 
alternative in 19c and therefore is assigned 
a value of 5. 
c. The scoring procedure for the other items, to conform 
to (a), is: 
Item: 
10. 
12. 
13. 
Score is: 
Total number checked 
Total number circled 
Total number of first three 
(regardless of which ones). 
alternatives checked 
If only fourth 
alternative ("Not sure") is checked, score is 0. 
14. 15 minus the total of the rankings assigned to 
the three values circled. 
16. Total number circled 
23. 6 minus the rank assigned to "Your occupation". 
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TABLE I -A 
ESTIMATE OF RELIABILITY OF "OCCUPATIONAL PLANS QUESTIONNAIRE" 
BY HOYT I~lETHOn"" 
a. Solution for Variances 
Degrees of 
Source of Variance Sum of squares freedom Variance 
Subjects 45.44 53 .86 
Items 21.91 21 
Remainder 18).95 1113 .15 
Total 251.)0 1187 
b. Estimate of reliability 
rtt = vs - v r 
vs 
= .86 - .1~ 
.86 
= ~ 
..... 
.... Guilford, 1954, 383-385 See PP• 
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TABLE II - A 
ITEM-TO-WHOLE-SCALE CORRELATIONS OBTAINED IN PRE TEST OF 
"OCCUPATIONAL PLANS QUESTIONNAIRE" 
Proportion of upper Proportion of lower 
Item Number group "hits" group "hits" rb. ~s • 
2 1.0 • 40 .75 
3 1.0 .27 .82 
4 1.0 .47 • 71 
5 1.0 .47 .71 
6 .80 .20 .60 
7 .87 .07 .80 
8 1.0 .40 .75 
9 .73 .13 .63 
10 1.0 .67 .62 
11 .93 .53 .52 
12 .87 .40 .50 
13 1.0 • 53 .70 
14 .93 .47 .52 
15 1.0 .47 .71 
16 .87 .13 .75 
17 .87 .40 .50 
18 .80 .60 .25 
19 .87 .67 .30 
20 .87 • 87 o.oo 
21 1.0 .73 .60 
22 .93 .53 .50 
23 .87 .20 .67 
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TABLE III- -.A 
COMPARISON OF OCCUPATIO AL PLA~S QUESTIONNAIRE SCORES OF 
6-YEAR :CVIEDICAL AND OF LIBERAL ARTS SOPHOMORES 
Mean score of •Iean score of 2 6-yr. med. program liberal arts xd Item sophomores sophomores Diff . 
2 3.61 2.90 .71 .0$41 
3 4.43 3.65 .7$ .1296 
4 4.43 4.10 -33 .00$1 
5 4.52 3.70 .$2 .1600 
6 3.26 2.25 1.01 .34$1 
7 4.30 2.45 l.$5 2.0449 
g 2.39 2.00 .39 .0009 
9 2.$3 2.15 .6$ .0676 
10 1.22 1.15 .07 .1225 
11 3.57 2.95 .62 .0400 
12 3.70 2.70 1.00 .3364 
13 1.74 1.60 .14 .07$4 
14 5.74 7.25 -1.51 l.l$$1 
15 3.26 3.25 .01 .16$1 
16 2.96 2.05 .91 .2401 
17 3.26 2.90 .36 .0036 
1$ 2.35 2.15 .20 .04$4 
19 4.39 3.75 .64 .04$4 
20 3.$3 3.70 .13 .0$41 
21 2.65 2.$0 -.15 .0729 
22 3.04 2.$5 .19 .0529 
23 4-43 4.35 .0$ .1126 
Md=.42 =5.44 
t = Md 
2 
xg 
N (N-l) 
= 3.$2, Significant at .0005 level · 
TABLE IV - A 
ITEM-TO-)JHOLE-SCALE CORRELATIONS ON "OCCUPATIONAL PLANS 
QUESTIONNAIRE" OBTAI~'ED IN EXPERIMENTAL SAMPLE 
Item Correlation with Total 
Number Scale Score 
2 .682 
3 .692 
4 .679 
5 .627 
6 .292 
7 .412 
8 .365 
9 .364 
10 .352 
11 .390 
12 .492 
13 .428 
14 .319 
15 .400 
16 .282 
17 .325 
18 .355 
19 .483 
20 .415 
21 .002 
22 .300 
23 .256 
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PART 2 
Other Instruments 
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General Instructions for Self-Ratings 
We are interested in finding out how you evaluate yourself on a series of 
personality traits which make up the "Individual Rating Scale." Please observe 
the following instructions carefully. 
Rate yourself on each trait on the 8-point scale depicted below. "1" is the 
low or least desirable point on the scale and "8" is the high or most desirable 
point. 
In making your rating, compare yourself to all the other members of your living 
group, then place yourself on the scale according to how many people you believe 
rank above you and how many rank below you on each trait. 
Scale Value 
1 Bottom l/8th in group 
2 Second l/8th from bottom 
_d_ Third l/8th from bottom 
4 The .8/th slightly below the middle 
~ The l/8th slightly above the middle 
6 Third l/8th from top 
7 Second l/8th from top 
8 Top l/8th in group 
It is important that your rating on one trait does not influence your ratings 
on the other traits. Therefore, use a fresh approach on each trait. There is 
no reason why you might not see yourself low on some traits, high on others, 
and 1n .between on still others • 
Read and understand each trait definition not in terms of some vague generali-
zation but in terms of specific incidents and behavior which will justify the 
rating you give yourself. vllien in doubt, re-read the definitions. 
You will rate yourself on the Individual Rating Scale twice, each time following 
different instructions on the rating blanks. It is essential that you make each 
set of ratings independently of the others. Therefore, after you have completed 
one set of ratings, fold back the sheet and do not refer to it again when making 
later ratings. 
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Ratings are to be distributed over the 8-point scale in the manner described 
under General Instructions. Only the extremes of the scale, point "1" (low) and 
point "8" (high) are defined. The low end describes in approximate terms the 
lowest eighth in the group on a particular trait, while the high end describes 
the highest eighth in the group. Actual ratings are to be made and recorded 
according to the instructions on the sheets in your possession. 
LOW END (1) 
1. INTELLIGENCE 
Is among the least bright in 
th~ group. Is not especially 
quick or alert in grasping 
complex ideas and situations. 
2. EMOTIONAL MATURITY 
In many ways "childish" and 
seems younger than actual age. 
Simply is not "grown-up". Is 
among the least mature in the 
group. 
3. GENERAL CULTURE 
-versus-
Not too well-informed about or 
appreciative of the great works 
of art (literature, painting, 
music, etc.), of the sciences 
and philosophy. 
4. SOCIAL POISE 
Is inclined to be awkward and 
clumsy in social situations; 
seems embarrassed or shy in 
meeting and associating with 
people. 
5. PHYSICAL ATTRACTIVENESS 
Is among those in the group who 
are physically most homely or 
plain-looking. 
6. NEATNESS 
Ranks among the lowest in the 
group on neatness of appearance. 
Tends to be slovenly and untiqy 
about his dress and person. 
7. SOCIABILITY 
Seems aloof; tends to withdraw 
from people and to keep to 
himself. 
f. GENEROSITY 
0 Inclined to be selfish with money 
and· possessions; is not helpful to 
others; is self-centered and 
thinks of self first. 
HIGH END (8) 
Is among the most brilliant in the 
group. Is alert, quick, and imagina-
tive in comprehending complex ideas 
and situations. 
Is grown-up and mature emotionally. 
Behavior impresses as being 
extremely adult in the group. 
Is among those in the group with the 
most extensive knowledge and appre-
ciation of the various arts, science 
and philosophy. 
Acts skillfully and gracefully in 
social situations; is confident and 
adaptable in meeting and associating 
with people. 
Is among the physically most attrac-
t! ve members of the group. Might be 
considered good-looking or even 
handsome. 
In this group would be unusually neat 
and clean about dress and personal 
appearance • 
Is very friendly and interested in 
people; seeks contacts with people. 
Gives generously of possessions and 
money; wants to help other people; 
usually thinks first of the welfare of 
others. 
LOrl END (1) 
-versus-
'· MANNERS 
Shows lack of good manners and 
refinement; seems unfamiliar with 
social conventions, is among those 
with poorest manners in this group. 
I . CHEERFULNESS 
Tends to be pessimistic and "sour" 
about life; is something of a 'vet 
blanket" in social groups. 
. • CONSISTENCY 
Behavior and moods are unpredictable 
from time to time; can't tell how he 
will take things. Is among the least 
consistent in the group. 
SINCERITY 
Is frivolous; you can't tell whether 
or not he is kidding or means what he 
says and does. 
I . INITIATIVE 
Is dependent upon others; has trouble 
making up his own mind; seems to need 
reassurance and support from others. 
·• TRUSTFULNESS 
Is suspicious of others and looks for 
hidden motives; might feel mistreated 
or disliked without good reason. 
I. FLEXIBILITY 
Is among the most "rigid" in the 
group. He sticks to his own ideas 
and ways of doing things even though 
they may not be suitable to the 
situation. 
1. SPORTSMANSHIP 
Can't trute a joke; tends to nurse 
a grudge; feels picked on without 
good reason; is a poor loser. 
r. INDIVIDUALITY 
Conforms very closely to what the 
group expects; is unusually conser-
vative and cautious and afraid to be 
different. 
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HIGH END (8) 
Is refined and has unusually good 
manners; is naturally courteous and 
shows that he is well acquainted with 
the social conventions. 
Is unusually cheerful and optimistic 
about things; tends to spread good 
spirits in a group. 
Is among the most consistent in the 
group. He behaves the same general 
way from time to time and you can 
depend upon how he will react to 
different situations. 
Is sincere in what he says and does; 
you can always tell whether he is 
being serious or has tongue in cheek. 
Is self-reliant and has great initiative; 
makes up O\vn mind without difficulty; 
does not lean on others in situations 
calling for independent action. 
Trusts other people without being 
gullible about it; gives people the 
benefit of the doubt \-Tithout looking 
for hidden motives. 
Is among the most flexible in the group. 
He adapts to the needs of changing 
situations; he accepts compromises 
and suggestions where needed. 
Can take a joke and give one; trutes 
defeat gracefully. 
Expresses feelings and opinions 
readily and freely; is not necessarily 
a rebel or a radical or a bohemian 
but is not afraid to be different. 
LOW END (1) 
-versus-
B. SELF-UNDERSTANDING 
Has little awareness of impres-
sion he makes upon others; doesn't 
seem to understand self. 
9. INTEREST IN OPPOSITE SEX 
Talks very little about women. 
Does not use opportunities for 
contacts with women. 
J. DEPENDABILITY 
Is among the least reliable in 
this group in a number of ways. 
Might fail to keep promises , 
appointments, or to return 
borrowed things • Lacks a 
sense of responsibility to 0thers. 
1. UNDERSTANDING OF OTHERS 
Tends to be insensitive and blind 
to the needs and feelings of other 
people; doesn't understand very well 
what makes other people "tick". 
2. SELF-ACCEPl'ANCE 
Is extremely dissatisfied to be the 
kind of person he is; wants very 
much to be a different kind of per-
son; doesn't accept self. 
3. POPULARITY 
Has very few or no close friends 
and few acquaintances; is among the 
least popular members of the group. 
~. PRESTIGE 
Is not considered to be an important 
member of the group; lacks standing 
and is not looked up to. 
5. OVER-ALL ADJUSTMENT 
Among those in the group least able 
to get along well with his environment 
and with people. Much of the time he 
might appear unhappy, moedy, overly 
suspicious, unusually agressive or 
otherwise disturbed by personality 
problems. In general, he is mal-
adjusted and unable to achieve real 
satisfaction in work and play. 
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Has good insight about how he impresses 
other people; understands self unusually 
well. 
Dates a good deal and/or talks a lot 
about opposite sex. Extremely aware 
of women as women. 
He is among the most dependable; can 
be relied upon to meet his obligations 
and to fulfil his responsibilities 
to others. 
Is extremely sensitive to the needs 
and feelings of other people; shows 
good understanding of other people's 
personality. 
Is generally pleased(but not conceited) 
about being the kind of person he is; 
accepts self and does not feel any 
need to be like a different person. 
Has a great many friends and acquain-
tances; is one of the most popular 
members of the group. 
Has high standing in the group; is 
looked up to and in many respects 
serves as a model for others in the 
group. 
Is among those in the group who are 
most adequate in dealing with environ-
ment and in getting along well with 
people. He generally seems happy 
and productive and is not particularly 
disturbed by personality problems. He 
is altogether comparatively wel~ 
adjusted and able to get real satis-
faction out of his work and play. 
Brownfain Answer Sheet 
64-3 
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Name ------------ Date --------- Code # ___ __ _ 
Now, keeping the General INSTRUCTI ONS in mind, rate yourself on each of the 
25 traits as YOU REALLY THINK YOU ARE. We want the most accurate estimate of 
HOW YOU SEE YOURSELF. Write the numerical scale value of your self-rating 
on the little l ine opposite each trait number. 
1. 6. 11. 16. 21. 
2. 1· 12. 17. 22. 
3· 8. 13. 18. 23. 
4. 9· 14. 19. 24. 
5. 10. 15. 20. 25. 
DO NOT REFER BACK TO THESE RATINGS AFTER YOU HAVE MADE THEM 
This time we want you to estimate as accurately as you can HOW THE GROUP 
WOULD EVAWATE YOU on all 25 traits of the INDIVIDUAL RATING SCALE. There 
would, of course , be ~ifferences from person to person. Your considered 
estimate of the over-all rating of you by the group as a whole is what we want. 
1. 6. 11. 16. 21. 
2 . 1. 12. 17. 22. 
3. 8. 13. 18. 23. 
4. 9· 14. 19. 24. 
5. 10. 15. 20. 25 . 
Name D:lte C::xle # 
, I ' ' 
64-3 
lll 
------------------------- ---------------------
-----------
Self-Descripti::m Invent:>ry 
Y:>u will find 20 er:>ups :>f statements listed belo"T· They include 
references t:> experiences : ways :>f d:>ing things, beliefs, :>~ pre-
ferences that are true :>f s :>oe pe:>ple but n:>t :>thers. 
Please read each of the three statements i n each group carefUlly and 
decide first "rhich one stateoent is m:>re characteristic :>r m:>st nearly 
characteristic of y:>urself :>r your beliefs. l>1o.rlt a plus ( +) in the 
space before this statement. 
Next decide ";hich of the rema.inine two stateoents is most untrue or 
most nearly untrue '\'lhen applied to yourself. Place a zero (0) in the 
space before this statement. 
Here is an example: 
A. I usually keep my desk in good order. 
-+--D. I lilte to be the chairman of a oeeting. 
-nr-c . I have no trouble remembering the n~es 
of people I meet. 
This w:>uld ccan that statement B is most characteristic of y:>urself, that 
is, that you judge that your interest in being chairoan of a neeting is 
greater than either your tendency to keep your desk in order or your 
ability to remeober n~es , and that among the renaining n1o statements , 
stateoent C iG nost ncar ly untrue \Then applied to you. 
Ma.lte your judgment concerning the three statements in each group us 
carefully and h:>nestly as you can. There are no "right" or "vrrong" 
anS'\'lers. 
Please mark tv1o statements in each group of three--leaving the reoaining 
statement unmarked. Do not oni t any groups of statements. 
X 
l. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9· 
A. I am ab~ut as nerv~us as m~st ~ther pe~ple. 112 
--B. There seems t~ be a lump in my tbr~at ouch ~f the time. 
--C. I like t~ g~ t~ parties and ~ther affairs where there is l~ts ~f 
l~ud fun. 
A. If pe~ple had n~t ho.d it in f~r me I w~uld have been much m~re 
successful. 
B. tVhat ~thers think ~f me d~es n~t b~ther me any. 
--C. I w~rk under a great deal ~f strain. 
A. I cann~t keep my nind ~n one thing . 
--B. It d~s n~t b~ther me particulorly t~ see animals suffer. 
--C. I wake up fresh and rested m~st m~rnings. 
A. 
-n. 
--c. 
A. 
--B. 
--c. 
A. 
--B. 
c. 
A. 
--n. 
- c. 
A. 
n. 
c. 
A. 
--B. 
c. 
I am sure that I get a raw deal fr~ life. 
My feelings are hurt ~re easily than th~se ~f m~st people. 
I have had very peculiar and stronee experiences. 
I enj~y many different kinds ~f play and recreo.ti~n. 
I ~ften find myself w~rrying o.b~ut s~mething. 
s~oetimes at electi~ns I v~te f~r men ab~ut wh~m I ltn~ very little. 
I d~ n~t like every~ne I kn~w. 
It is n~t hard f~r ce t~ ask help fr~m oy friends even th~ugh 
I cann~t return the fav~r. 
I am usually calm and n~t easily upset. 
It is safer t~ trust n~b~dy. 
I feel anxbus ab~ut s~mething ~r s~me~ne alm~st all the time. 
I rua al'\-Tays disgusted with the lavr \-Then a. criminal is freed 
thr::>ugh the a.reuments ~f a clever la'\>zy-er. 
I am against giving m~ney t~ beggars. 
I nm happy o~st ~f the time. 
My daily life is full ~f thines that lr.eep me interested. 
Sexual things disgust me. 
Hhen I take a new j~b, I like t~ be tipped ~ff ~n wh~ sh~uld be 
g~tten next t~. 
At tiDes I am s~ restless that I cam1at sit in a chair far very l~ng. 
X 
10. 
A. I try t~ f~ll~w a pr~gram of life based on duty. 
-B. r.ost pe~ple make friends because friends are likely t~ be useful 
t~ them. 
11. 
C. I have ~ften felt that I faced s~ many difficulties that I c~uld 
n~t ~verc~me them. 
A. I find it hard t~ keep my mind ~n a task ~r j~b. 
--D. I have had perbds ~f deys, weeks, ~r months when I c~uldn't 
take care of things because I couldn't "get g~ing." 
12. 
C. I ~ften become s~ wrapped up in s~mething I an d~ing that I find 
it difficult t~ turn my attention to other matters. 
A. I an m~re self-c~nsci~us than m~st pe~ple. 
-D. A person sh~uld try to understand his dreons and be guided by ~r 
toke worning from them. 
13. 
C. Something exciting will almost always pull me out of it \IThen I 
an feeling 1~\·T. 
A. If pe~ple had n~t had it in f~r me I w~uld have been much m~re 
successful. 
B. I am the kind ~f person who takes things hard. 
---C. I have never d~ne anything dangerous f~r the thrill ~f it. 
14. 
A. Life is often a strain f~r me. 
--B. During the past few years, I have been well most ~f the time. 
--C. I don't particularly enj:zy- dirty st~ries. 
15. 
A. I am easily downed in an argument. 
-B. At times , I think I am n~ g~od at all. 
--C. I usually find that r:ry ::>Wn way of attacking a problem is best , 
16. 
even though it d~esn't always seem t~ w~rk in the beginning. 
A. vlhen someone does ne a wrong, I feel I sh~uld pay him back if 
I can , just f~r the principle ~f the thing. 
D. I am not at all confident ~f myself. 
--C. Once in a while , I think ~f things t :o bad to tallt about. 
17. 
A. I never 'iTorry about my looks. 
-D. At times I feel like swearing. 
--C. I certainly feel useless at tii:J.es. 
18. 
A. I am a high-strung person. 
--B. I c~uld be happy living all alone in a cabin in the w~ods or 
m~Wltains. 
C. I love t~ g~ to dances. 
X 
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19. 
A. At tices I feel that I am ab~ut t~ g~ t~ pieces. 
--B. I enj::>y detective or rzystery st::>ries. 
--c. The ~nly interesting port ~f newspapers is the "funnies." 
20. 
A. l<lhat ::>thers think ~f me d::>es n::>t rother me any. 
-D. I s~oetixles tease animals. 
--C. I d::>n 't lilte t~ face a ~ifficulty ::>r make an imp::>rtant decisi::>n. 
X 
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Scoring of Self-Description Inventory for 
Social Desirability Scale 
One point is scored for each of the following responses. 
The maximum possible score is 20 . 
In triad: Statement: Scored as: 
1 B most untrue 
2 A most untrue 
3 c most characteristic 
4 A most untrue 
5 A most characteristic 
6 B most untrue 
7 c most characteristic 
8 A most untrue 
9 A most untrue 
10 A most characteristic 
11 c most characteristic 
12 c most characteristic 
13 A most untrue 
14 B most characteristic 
15 c most characteristic 
16 c most characteristic 
17 B most characteristic 
18 c most characteristic 
19 B most characteristic 
20 A most characteristic 
D-V Inventory 
Revised 
Richard Prince and Hax G. Abbot 
University of Chicago 
Instructions 
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Thi s questionnaire consists of a number of s tatements about things which you 
may think you ought or ought not to do and feel . These statements are arranged 
in pairs as in the examples below : 
l. A .. ...... .. be reliable 
B • • 0 0 • • • •• • be friendly 
2 . A •••••• 0 ... . work on a project with others 
B •• • ••• • • 0 • work on a project alone. 
To help you make the required choice , -vrhen reading the i tern to yourself precede 
each s tatel7lent Hi th the phrase , "I ought to •.. '' That is, in the exa: 1ples given, 
you choose the i tern vrhich is the most desirable for you . If you feel that you 
ought to uork on a project Hi th others more strongly than you feel you ought to 
Hork on a project alone , you should mark A on the separate answer sheet, thu.s : 
2 . A B 
X 
If you feel more strongly about B than A, mark B, thus : 
2. A B 
X 
This is not a test . There are no right or -vrrong ansHers . Your choices should 
be a description of hoH you think you ought to act or feel . Do not skip any 
items . 
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Choose between statements A and B. Precede each statement with the phrase 
"I ought to . • " 
1 . A ••• work harder than most of those with a similar job . 
B ••• work at least as hard as most of those Hith a similar job . 
2. A ••• do many t hings with other peo9le . 
B ••• do t hings which are out - of-the- ordinary • 
3 . A 
B 
• have my own firm ideas about politics and religion . 
• allow the opinions of my friends and associates to influence my 
thinking on t hese ma t ters . 
4. A 
B 
• enjoy myself often by doing t hings with others • 
• seek satisfaction by doing ma ny things on my own. 
5. A ••• attain a higher positi on than my father or mother attained . 
B • enjoy more of the good things of life than my father and mother 
enjoyed. 
6. A feel that sine e t he future is uncertain I should take advantage 
of my present opportunities . 
7. 
B •• • feel that the future holds mo~ e opportunities for me than the 
present • 
A 
B • • 
• feel that happiness is the mos t i mportant thing in life to me . 
• feel that enduring suffering and pain is important for me in the 
long run . 
8. A • •• obtain advice from others in ~akin~ decisions . 
B • • • be independent of others in ma king decisions . 
9. A •• • feel it is my duty to save as much money as I can . 
B •• • feel that saving is good but not to the extent that I must deprive 
myself of all present enjoyment . 
10 . A • • • put ten dollars in the bank. 
B •• • spend five of the ten dollars enjoying ~self with my friends . 
11 . A ••• spend enough on clothes to dress as well as my friends and 
associates . 
B • • • spend less on clothes in order to save for future needs . 
12 . A ••• put in long hours of work without distraction . 
B ••• feel that I can ' t work long hours without distraction but I ' ll 
get the job done anyway . 
13 . A ••• feel that it is most important to live for the future . 
B ••• feel that today is important and I should live each day to the 
fullest . 
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Choose between st atements A and B. Precede each statement with the phrase 
11 1 ought to II 
14 . A • • • feel that what is right for me may not be right for others . 
B .. . feel that I should be firm in my beliefs about what is right or 
lvrong . 
15. A • work hard to do most things better than others • 
B • • • work hara at some things and leave others to those who are more 
qualified than I . 
16 . A ••• feel that everybody misbehaves once in a while but the important 
thing is not to make the same mistake over again . 
17 . 
18. 
19 . 
20 . 
B ••• feel that the most important thing in life is to strive for peace 
-v1ith God • 
A 
B 
A • 
B 
A 
B • 
A • 
B 
• feel that work should come before pleasure . 
feel that pleasure is necessary to develop the well- rounded 
individual. 
• • consider lvhat others think when deciding about right and wrong . 
• feel that my own convictions about right and wrong are all that 
really matter • 
• defend my ideas about right a~d wrong . 
•• be willing to be convinced on matters of right and wrong because 
these terms have different me:min.::;s for different people . 
• • make as many social contacts 1s possible . 
• be willing to sacrifice myself for a better world. 
21. A • get all my work done by my ov,·;1 efforts • 
B • get my work done with the he1? of others if I "m allowed to . 
22 . A • • • wear clothes similar to those of my friends . 
B ••• dress modestly even though t hi s makes me different than my friends. 
23 . A • work hard to earn enough money to enjoy some of the luxuries of 
l ife . 
B . . • Hork hard at doing something original regardless of pay • 
24 . A . get a job which will allow me to enjoy some of the luxuries of 
life . 
B . . . get a job which will make me a success in life . 
119 
Choose bet'tveen statements A and B. Precede each statement with the phrase 
"I ought to a 
25. A •• 
B 
• be able to solve difficult pr oblems and puzzles • 
• feel that difficult problems and puzzles are good for some people 
but are not for everybody . 
26 . A . feel that style is more important than quality in clothes . 
B feel that quality is more important than style in clothes . 
27 . A . say vJhat I think is right abou t things . 
B . be careful not to say things that will offend others . 
28 . A ••• feel comfortable doing as well as most people with a similar job . 
B • feel comfortable doing better than most others with a similar job • 
29 . A 
B 
30 . A 
B • 
31. A 
B • 
32 . A 
B 
• have s trong feelings about correct behavior . 
• feel that the group has the right to decide what kind of behavior 
it will approve . 
feel that discipl ine in the family today is not as strict as it 
should be • 
• • feel that change from strict discipline in today's family is a 
good one . 
. . 
feel that one of the primary things in life is to gain knowledge 
useful to me in the future . 
feel that one of the primary things in life is to learn to get 
along well with people • 
• do thi ngs without regard to what others may think . 
• do things which allow me to have fun and be happy . 
33. A • • • rec;ister for an adult education course v-1hich is very interesting 
to me , whether or not it will do me some good later on . 
B ••• register for an adult education course which is uninteresting to 
me but v.Jhich will do me some good later on ~ 
34 . A ••• attend a Fourth of July celebration to enjoy myself being with 
people . 
B • attend a Fourth of July celebration because it is my duty to be 
35 . A 
B 
loyal to my country . 
• feel it is right to spend less for clothes in order to save for 
the future • 
• feel that whether one wan~ s to spend more for clothes and save less 
or vice versa is a matter of opinion . 
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Choose bet1v-een statements A and B. Precede each statement v.rith the phrase 
11I ought to II 
36 . A • try to do original and creative t hines • 
B • • • share my ideas and work cooperatively with others . 
3 7. A 
B 
• use expressions that are common among my friends and associates . 
• use only correct expressions Hhen I speak . 
38. A ••• feel that it is right to save for the future . 
B feel that whether or not it is right to save for the future is up 
t o the individual . 
39. A ••• choose a job with plenty of opportunities for advancement even 
though the pay isn't as high as I would like it to be. 
B ••• choose a job in which I can work with many interesting people . 
40 . A ••• mix in a little pleasure with my work so that I don't get bored. 
B ••• keep at a job until it is fi nished. 
41. A ••• get as much pleasure as I ca n out of life now . 
B ••• stand by my convic t ions . 
42. A • feel that everyone should be sociable even if it means occasiornl 
43 . 
44 . 
45 . 
46 . 
4 7. 
misbehavior . 
B • • • feel guilty v.1hen I misbehave and expect t o be punished . 
A . . 
B . . 
A . . 
B 
A • 
B 
A 
B 
A • . 
B • . 
. 
. 
. 
. 
feel that children should ob~y the decisions of their parents . 
feel that children should be able to do many of the thin3s their 
friends do . 
be very ambitious . 
be very sociable . 
choose a job which wi ll permit me to have as maqy luxuries as 
most of my friends. 
• choose a job which promises advancement even though the pay is 
lower than that of my friends . 
• get the kind of job which wi l l bring me in contact with many 
interesting people . 
• get the kind of job which wi:_l make me a success in life . 
• feel that whether or not it j_s right to plan and save for the 
future is a matter of op~n~o~~ • 
• feel that it is right to plan and save for the future . 
121 
Choose between statements A and B. Precede each statement with the phrase 
"I ought to • • • " 
48 . A • be willing to sacrifice myself for the sake of a better world . 
B . feel it is important to behave like most other people do. 
49. A deny myself enjoyment for the present for better things in the 
future. 
B . . • have fun attending parties and being with people . 
50. A ••• be satisfied to do as well in life as my father did. 
B ••• attain a higher position in life than my father attained. 
51. A ••• feel that it will be good for me later if I endure some unpleasant 
t hings now. 
B ••• feel that whe ther or not I should be willing to endure unpleasant 
things now because it will be gpod for me later is a matter of 
opinion. 
52 . A ••• be able to have most of the th i ngs my friends have. 
B ••• be able to have enough money to lay away for future needs. 
53 . A ••• feel that happiness is the most important thing in life. 
B ••• feel that being respected is the most important thing in life. 
54 . A ••• feel that more "old-fashioned whippings" are needed today . 
B ••• feel that it is up to individual parents to decide whether or not 
children should be whipped. 
55. A ••• exert every effort to be more successful this year than I was 
last year . 
B • be content with a reasonable amount of success and live longer. 
56 . A ••• try very hard to overcome my emotions. 
B • •• get as much pleasure as I can out of life now . 
57. A • feel it is important to be more successful this year than I was 
last year . 
B ••• feel it is important to get along well with others. 
58. A . . • feel that what is sinful for one person may be acceptable for 
another. 
B • feel that I should avoid even the appearance of sin. 
59 , A . spend as much time as I can j n working independently . 
B • • • spend as much time as I can i n having fun. 
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Choose between statements A and B. Precede each statement with the phrase 
"I ought to " 
60. A ••• deny myself enjoyment for the pr esent for better things in the 
future. 
B ••• be able to have as much enjoyment as my friends have. 
61. A 
B • 
62. A . . 
B 
63. A 
• feel that it is right to be very ambitious. 
feel t hat it may or may not be right to be very ambitious 
depending on the individual. 
• choose to work 1r1ith people I l ike in a job I don't like. 
• choose to work with people I don't like in a job which I 
work as hard as I can in order to be successful. 
like. 
B • . • work as hard as I can in order to enjoy some of the luxuries of 
life. 
64. A ••• strive to be an exper t in some thing. 
B ••• do many thi ng s quite well but not be an expert in anything. 
APPENDIX B 
SUPPLEMENTAL DATA ON EXPERIJ.VJENTAL PROCEDURE 
AND FINDINGS 
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TABLE I-B 
NUMBER OF SUBJECTS AT EACH STAGE OF COl\'IPLETION OF THE 
INSTRUMENTS ON THE CUT-OFF DATE 
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Number of tests completed Number of subjects 
3* 
2 
1 
o** 
*used in data analysis 
** Includes unreplaced drop-outs 
occurring during the year 
162 
9 
24 
18 
Total 213 
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• 
TABLE II-B 
CO~WARISON OF SCORES OF SUBJECTS INCLUDED IN SAlf~LE AND OF 
THOSE ELIMINATED FOR FAILING TO COJ.\'IPLETE ALL TESTS 
Scores of 
subjects in- Scores of 
eluded in subjects Signif. 
Instrument sam:ele dro:e:eed t level 
Brownfain Social N = 162 N = 7 0.66 N. S. 
Conflict Index Iviean = 20.2 Mean = 13.7 
S.D. = 9.23 S.D. = 3.40 
Occupational Plans N = 162 N = 3 0.37 N. S. Questionnaire ~4ean = 68.0 Mean = 64.3 
S.D. = 10.04 S.D. = 1.53 
Christie Social N = 162 N = 32 0.05 N.S. 
Desirability Scale Mean = 12.0 lean = 11.8 
S. D. = 3.15 S.D. = 3.85 
TABLE III-B 
FRE QUENCY DISTRIBUTION OF SUBJE CTS ' SCORES ON THE SOCIAL 
CONFLICT INDEX 
.,, 
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Score interval..,.. Number of subjects 
0 - 4 5 
5 - 9 10 
10 - 14 26 
15 
- 19 41 
20 - 24 35 
25 - 29 24 
30 - 34 12 
35 - 39 0 
40 - 44 6 
45 - 49 2 
50 - 54 1 
Total = 162 
... 
..,..Possible range = 0 - 175 
Actual range = 0 - 52 
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TABLE IV-B 
FREQUE CY I STRIBUTION OF SUB JECTS ' SCORlS ON THE OCCUPATIONAL 
PLANd QUESTIONNAIRE 
* 
::;c Score interval 
38 - 42 
43 - 47 
48 - 52 
53 - 57 
58 - 62 
63 - 67 
68 - 72 
73 - 77 
78 - 82 
83 - 87 
88 - 92 
Possible range = 15 - 109 
Actual range = 38 - 91 
Total = 
Number of subjects 
3 
2 
7 
14 
17 
28 
34 
31 
19 
6 
___l 
162 
TABLE V - B 
FREQUENCY DI STRIBUTION OF SUB JECTS ' SCORES OF THE SOCIAL 
DESIRABILITY SCALE 
.,_ 
Score interval 
,,. 
0 ... 1 
2 - 3 
4 - 5 
6 - 7 
8 - 9 
10 - 11 
12 - 13 
14 - 15 
16 - 17 
18 - 19 
20 
*Possible range = 0 - 20 
Actual range = 3 - 18 
Number of sub.iects 
0 
2 
4 
7 
20 
24 
53 
31 
18 
3 
0 
Total = 162 
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TABLE VIa - B 
SUI~~RY OF CORRELATIONS 
ALL VARIABLES I N WHOLE SA~WLE (N=l62) 
Variable: s.c.I. O.P.Q. S. D. S. J.P. R. P- PH . T.v.o. 
Social Conf. Index 
Occup. Plans Q. -.131 
Soc. Desir. Scale -.340 .226 
Job Prestige Rating -.125 .115 .157 
Pub-Priv. H. S. .017 -.059 .008 .016 
Tradit. V-0. .126 .102 -.012 -.034 .052 
Soc. Status -.021 .011 -.082 -.019 .340 -.024 
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TABLE VIb - B 
sm,llviARY OF CORRELATIONS 
PRI NCIPAL VARI ABLES I N ~ /HOLE AND SUB-GROUPS 
Correlations ~Direction 2redicied} {Direction not Eredictedl 
Grouping s .c.r.- s .c.I.- O.P. Q.- Prestige rating-
O.P. Q. S. D. S. S.D. S. s .c.I. O. P. Q. S. D. S. 
Whole ~r). (N=1 2 -.131 a -.340 e .226d -.125 .115 .157a 
Secondary 
school: 
Public b 
-.396e .23lc (N=109} -.197 -. 096 .043 .117 
Private a (N=53} -.015 -.244 .219 -.176 .243 .230 
Value 
Orient. 
Tradit. c (N=81) -.100 -.273 .079 -.076 -.111 .112 
Emerg. * .... .,.. b e 
.J93e 
-.160 .37lc .206 (N=81) -.229 -.429 
Sub-
groupings: 
Trad-pub. c 
.096 .088 (N=51) -.186 -.341 .041 -.132 
Trad-priv. 
(N=JO) -.015 -.187 .051 -.247 -.075 * .161 
Emerg-pub. a 
-.460e .362d -.183 .160 (N=58} -.251 .243 
Emerg-priv. 
-.356a .499c .611c* (N=23) -. 241 -.149 .325 
Significance levels: *significant differences 
a = .05 between correlation 
b = .025 coefficients (p ~ .05, 
c = .01 2-tail) 
d = .005 
e = .0005 
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TABLE VII - B 
DISTRIBUTION OF SUBJECTS ~JITHIN SUB-GROUPS WHEN DIVIDED AT 
THE GROUP IVIED IAN SCORE ON INSTRUI lliNTS 
Instrument 
Social Conflict Occupation- Soc i al Desir-
Grouping Index al Plans ability Scale 
Above Below Above Below Above Below 
Me d. I'lled. rJied. Ivied. I~Ied. •ed. 
Secondary 
school: .... 
Public ... 
(N=l09) 55 54 61 48 57 52 
Private 
(N=53} 26 27 zo 33 24 29 
Value-
orientation: 
Traditional 
{N=81) 45 36 44 37 41 40 
Emergent 
(N=81) 36 45 37 44 40 41 
Sub-grouping: 
Trad-pub. 
ZB (N=51) 28 23 30 21 23 
Trad-priv. 
16 (N=30) 17 13 14 13 17 
Emerg-pub. 
(N=58) 27 31 31 27 29 29 
Emerg-priv. 
(N=Z3) 9 14 6 17 11 12 
>'c 
'Chi square = 4.04; p ~ .05 
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TABLE VIII - B 
I NTERCORRELATIONS AMONG PRI NCE DIFFERENTIAL VALUE INVENTORY 
SCALES IN A RANDOM SMJ~LE OF 234 HARVARD COLLEGE FRESill~N 
ws FT I Pl:-1 s PT c 
Work-success (WS ) 
Future-time (FT) .496 
Independence (I) .287 .302 
Puritan 
morality {PM) .242 .408 .256 
Sociability (S ) 
-.530 -.548 -.508 -.340 
Present-Time (PT) -.573 -.586 -.426 -.511 .394 
Conformity (C) 
-.473 -.518 -.536 --498 .488 .411 
Relativistic 
morality (RM ) 
-.485 -.531 -.431 -. 534 .301 .363 .355 
RlVI 
Sum of WS , F'T, 
.660 . 658 -. 686 -.742 -.717 -.699 I, & PM • 734 -771 
TABLE IX - B 
SOCIO-ECONOifliC STATUS OF SUB-GROUPS AS ASSESSED BY THE 
HARVARD STUDENT STUDY S- E- S I fDEX 
Grouping Socio-economic Status Index 
Number above Number below 
median median 
Traditional V.O. 
Public H.S. 18 33 
Private H. S. 23 7 
Emergent V. O. 
26 Public H. S. 32 
Private H. S. 14 9 
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TABLE X - B 
FAMILY RELIGIOUS BACKGROUND OF SUB-GROUPS 
Family religious background 
Protestant Catholic Jewish Iviixed 
Public school: 
Tradit. V-0 22 $ 13 $ 
Emerg. V-0 24 5 23 6 
Private school: 
Tradit. V-0 21 0 6 3 
Emerg. V-0 1$ 3 0 2 
TABLE XI - B 
PRIVATE SCHOOLS ATTENDED BY SUBJECTS HOLDING TRADITIONAL 
AND ElVJERGENT VALlJE-ORIENTATIONS 
Names of School (B=Boarding} 
Belmont Hill (Mass.) 
Bishop's College (Canada) - B 
Cambridgeshire (England) - B 
Culver Military Acad. (Ind.)-
Deerfield Academy (Mass.) - B 
Elizabeth Irwin {N.Y.) 
Episcopal Academy (Penn.) 
Fieldston (N.Y.) 
Flintridge (Calif.) 
Gilman (Md. ) 
Horace I~nn (N.Y.} 
Jefferson (Mo.) - B 
Kent (Conn.) - B 
Lawrenceville (N.J.) - B 
Loomis (Conn.) - B 
Midland (Calif.)- B 
lfrilbrook (N.Y.) - B 
Milton Acad. (Mass.) - B 
Mount Hermon (Mass.) - B 
Noble and Greenough ( I~ss.) 
Phillips Andover (IVIass.) - B 
Phillips Exeter (N.H.)- B 
Pomfret (Conn.)- B 
Portsmouth Priory (R.I.) - B 
Putney (Vt.)- B 
Riverdale (N.Y~) 
St. l~rks (lVfa.ss.) - B 
St. Stevens (Va.)- B 
Shady Side (Penn.) 
University School (Ohio) 
Webb (Tenn.}- B 
Total 
Total boarding school 
Number of 
Alumni with 
Traditional 
V-0 
1 
1 
B 1 
2 
1 
1 
1 
2 
2 
1 
1 
1 
1 
1 
5 
6 
1 
1 
30 
22 
Number of 
Alumni with 
Emergent 
V-0 
2 
1 
1 
1 
1 
2 
1 
1 
1 
1 
1 
2 
1 
1 
1 
1 
1 
1 
1 
1 
23 
17 
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ABSTRACT 
In Childhood and Society (1950}, Erikson suggested 
that societies provide mechanisms which permit the matura-
tional development of their constituent members. Passage 
through each life stage is facilitated by_ the adoption of 
these socially-provided processes, which allow one to deal 
with the major problems of that stage. In Erikson's 
developmental schema, the principal problem of adolescence 
is identity-formation. The socially sanctioned process 
which Erikson (1950) posited the individual undertook to 
solve this problem was described by him as: 
LAdolescents ar!7 primarily concerned with what 
they appear to be in the eyes of others as compared 
with what they feel they are, and with the question 
of how to connect the roles and skills cultivated 
earlier with the occupational prototypes of the day • 
••• The sense of ego identity, then, is the accrued 
confidence that the inner sameness and continuity 
are matched by the sameness and continuity of one's 
meaning for others, as evidenced in the tangible 
promise of a 'career'. (pp. 227-229) 
To investigate this formulation, the following 
four predictions were derived for testing: 
1. The sense of identity (as defined by Erikson) 
achieved by adolescents will be positively 
related to the extent to which they perceive 
themselves as fitting into an anticipated 
occupational role. 
2. The sense of identity achieved by adolescents 
will be positively related to their degree of 
enculturation. 
3. The degree to which adolescents perceive them-
selves as fitting into an anticipated occupational 
role will be positively related to their degree 
of enculturation. 
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4. The common relationship of both the sense of 
identity and of . occuRational fit to enculturation 
(Predictions #2 and 13) will underlie the relation-
ship between these two phenomena (Prediction #1). 
To test these predictions, instruments were found 
which operationally measure the "sense of identity" (The 
Brownfain Social Conflict Index measures the degree to 
which the individual sees others as holding the same view 
of him as he himself holds.), and "enculturation" {The 
Christie Social Desirability Scale measures conformity to 
social norms.). As no appropriate instrument was available, 
an Occupational Plans Questionnaire was constructed to assess 
the degree to which an individual has been able to "connect 
the roles and skills cultivated earlier" with an anticipated 
occupational goal. 
When these instruments were administered to a group 
of 162 Harvard College juniors, the results supported all 
four predictions. However, the correlations obtained in 
the tests of the first three predictions, despite reaching 
statistical significance, failed to account for enough of 
the variance to allow predictability. In an attempt to 
locate factors contributing to the variance, the group was 
sub-divided on the basis of several factors which it was 
thought might differentially influence the association 
among the variables. When the group was divided on the 
basis of public versus private secondary school background, 
the correlations (especially those involving occupational 
fit) generally improved somewhat within the public school 
sub-group but fell in the private school sub-group. More 
striking differences of the same sort were found when the 
sample was divided on the basis of the subjects' value-
orientations (that is, whether they held the "traditional" 
value constellation of work-success, future-time orienta-
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tion, independence, and puritan morality, in which case the 
correlations fell; or held the "emergent" value constella-
tion of sociability, present-time orientation, conformity, 
and relativistic moral attitude, in which case the predicted 
relationships were somewhat stronger}. As the two factors 
were orthogonal, the value-orientation dichotomy was sub-
divided in terms of the secondary school background of each 
group's adherents. In this analysis, all predictions held 
significantly only for emergent-oriented subjects from 
public schools, and none held for traditionalist private 
school alumni. These findings were taken as indications 
for the conclusion that Erikson's formulation, quoted above, 
is not necessarily universally applicable, but one's values 
and one's background influence what factors contribute, and 
in what proportions, to the process of identity-formation 
during adolescence. 
AUTOBIOGRAPHY 
I was born on August 30, 1933, in Boston, I~ssa­
chusetts, the only child of Bert B. and Judith s. Hershenson . 
I attended primary school in Brooklyn, New York, and Brook-
line, Massachusetts. My secondary education was at the 
Roxbury Latin School, from which I graduated in 1951. I 
then entered Harvard College, majored in English Literature, 
and received my A. B. degree magna ~ laude in 1955. 
In 1958, I entered Boston University Graduate School 
and received my A. M. in Psychology in 1960. In 1959, 
I was admitted to the doctoral program in Counseling 
Psychology. 
In June 1959, I began a Veterans Administration 
traineeship in Counseling Psychology. Over the course 
of the next three years, which I spent in this program, 
I worked at the Veterans Administration Hospitals at -
Brockton, Bedford, and Boston. During the academic year 
of 1962-1963, I held a Public Health Service fellowship 
for training in alcoholism research, working at the 
alcoholism clinic of the Peter Bent Brigham Hospital. 
During that year I also served on the tutorial staff 
of the Combined Six-year Liberal Arts-Medical School 
Program at Boston University. 
Since August, 1963, I have been on the staff of 
the Student Counseling Center of the State University of 
New York at Buffalo. 
In August, 1957, I was married to the former 
Marian Vogel. We have one son, Joseph. 
145 
Whyte, William H., Jr. The organization man. New York: 
Simon and Schuster, 1956. 
Winter, David G., Alpert, Richard, and McClelland, David C. 
The classic personal style. J. abnorm. soc. Psychol., 
1963, 67, 254-265. 
Wylie, Ruth C. The self-concept. Lincoln: Univer. of Nebr. 
Press, 1961. 
